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Introduction  

This document was composed to assist instructors at Collin College who are preparing 
to teach co-requisite courses. Contributing faculty at Collin College—McKinney 
contributed their knowledge and provided sample assignments to create this manual 
of what we know about best practices in teaching co-requisite English courses so far. 
Each of the contributing faculty members has been teaching in English, developmental 
reading and writing, and co-requisite literacy courses.  
 
We hope this document serves as a reference to you as you plan for, revise, and 
develop your classes. Much of this document could extend to best practices in teaching 
outside of co-requisite classes, but the language and topics will focus on co-requisites 
as this is currently one of the primary areas of new development for faculty.  
 
This document begins with some background on the legislature, rationale for, and 
critique of co-requisite courses in Texas. Then, subsequent sections will cover: 
pedagogical influences; practical ideas for planning; and sample lessons and syllabi. 
Finally, the last section will conclude.  
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Background 

What is the Co-Requisite Model?  
 
The co-requisite model is a response to national trends in developmental education 
(DE). Research and legislative trends in the past decade have called for reform in 
developmental education. Some organizations such as Complete College America have 
blamed the extended sequence of developmental education for many students failing 
to progress to and through credit bearing college coursework. A co-requisite model of 
coursework compresses the time it takes for students to access/earn college-level 
courses while contextualizing developmental courses by requiring students take both a 
credit-bearing course, such as ENGL 1301, while co-requiring student enrollment in a 
developmental course or non-course-based option.  
 
The Texas State Legislature passed House Bill 2223 requiring the use of co-requisite 
models for developmental education in Texas public colleges and universities, and this 
bill was signed into law and enacted in 2017. Beginning in Fall 2018, institutions were 
required to enroll at least 25% of students taking DE into CR, scaling up to 50% in fall 
2019, and 75% in fall 2020. Collin College has typically surpassed these minimums.  
 
At Collin College, piloting of co-requisite models (CR) began in academic year 2017-2018, 
and they have been scaling up since. While CR can take various forms according 
 to college or campus practice, the INRW side of Collin College- McKinney has adopted 
a de facto one-instructor model: pairing an INRW 0315 course with an ENGL 1301 course 
with both courses taught by one qualified instructor. This booklet pertains specifically 
to ENGL and INRW paired courses at Collin College- McKinney. From this point on, CR 
will stand for this model.  
 
Why Co-Requisite?  
 
Students who enroll in CR have not demonstrated college readiness, typically due to 
placement on the Texas Success Initiative Assessment. Developmental coursework is 
non-credit bearing. Its purpose is to assist students in their development towards 
college readiness, both academically and socially. Courses, tutoring, mentoring, labs, 
and supplemental instruction are all facets of developmental education.  
 
The CR model increases the speed at which students enroll in and hopefully complete 
credit-bearing coursework. Rather than making INRW 0315 a pre-requisite to ENGL 
1301, CR shortens the time to earning credit from two semesters to one. Additionally, 
pairing INRW with ENGL contextualizes the learning outcomes beyond DE. Instructors 
have reported better learning transfer from INRW to ENGL when they are taught 
together, and several instructors who teach the pair have observed the transition is even 
more seamless when students apply learning concepts from one course to another. 
Since transference of knowledge is otherwise a particularly difficult outcome for 
students, this benefit should not be overlooked. 
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CR is one of the latest in state mandated reforms of DE. While there have been many 
reforms in Texas in the past decade, the reform of integrating DE reading and writing, 
which was mandated beginning in 2013, is particularly relevant to INRW CR. Prior to 
2013, DE reading and DE writing were taken as separate courses. The push to integrate 
included some of the same rationales that are behind CR: timely completion of 
coursework; time taken to get to college level; and appropriate contextualization of 
knowledge learned. Both integrating reading and writing, and now CR, required 
significant rethinking of curriculum and approach, and often require(d) intensive 
professional development and training when professors are/were credentialed in only 
one area. 
 
Co-Requisite Critique 
 
While most of this discussion has an overall positive attitude towards CR, it is worthwhile 
to make note of some of the criticism the model has faced. One primary concern is that 
the compressed timeframe does not actually allow students to learn as much as they 
would if they had taken longer to complete the courses. For instance, critics level the 
charge that compressing the course is compressing a natural learning sequence such as 
a biology I then biology II course (see further reading from Goudas in Journal of College 
Academic Success Programs linked at the end).  
 
The caveat to this critique is the practical point that in a sequence such as bio I and II, 
both classes count towards degree completion, while developmental courses do not, 
thus, bringing the conversation back to original issue of timely progress to credential 
completion.  
 
Still, students who test several levels below college-ready would stand to lose the most 
by being mainstreamed into a CR pair instead of taking possibly several more classes 
before credit level. Those students who test below INRW 0315—into INRW 0405 or even 
0300—would likely have too much ground to cover in order to successfully complete 
and move beyond ENGL 1301 in one semester. More research is needed on this subject, 
and part of the new legislative initiative is to gather data on students’ success.  
 
It is also necessary to keep in mind that more data is needed on how students fare in 
terms of credential completion in a CR vs traditional DE model. While we know that CR 
absolutely shows positive correlations with getting to and through intro level credit 
bearing coursework, we simply do not have enough data to be sure about any 
correlations with higher rates of completion of degrees or certificates in the long term.  
 
Cut Scores and Scaling Up 
 
For fall 2018, Collin met and surpassed the 25% scale of DE students in CR. The ENGL 
1301 CR students passed the credit bearing course at a rate of 76% according to district 
data.  
 
As of the writing of the resource, Fall 2019, we have scaled up to at least 50% of DE 
through CR, but information on CR completion success is not available yet at these 
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levels. With the impending increase of scale, however, many faculty members have real 
concerns about the future of CR. With a higher percentage of students enrolled 
concurrently in college credit courses, students may be coming in with increasingly 
lower test scores and increasingly higher needs.  
 
For now, if a student places into different levels of INRW, the student will be placed 
based on the lower score. That could change in the future. There may also be changes 
to the TSIA or its use that will affect placement within a year by lowering cut scores. If 
cut scores are lowered, this could pose a challenge to the success of CR. Students with 
increasingly greater need in CR may need more time, resources, and individual attention 
than one instructor is able to provide or even plan for in a class of highly varied student 
learning needs.  
 
The website for Collin College developmental education is linked at the end of this 
reference for further reading and study.  
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Instructor Perspectives 

Background Training and Impact 
 
CR instructors who participated in this project have had training and credentialing in 
both English Composition as well as training and/or experience with developmental 
education (DE), reading, or education. Upon reflection, instructors believe their 
specific training—beyond minimum qualifications for teaching English alone—is a key 
part of their success in CR. In many ways, CR requires a high level of specialization in 
both pedagogy and understanding of the population; this specialty differs from other 
specializations within the multifaceted discipline of English.  
 
There is no specific “CR credential” for instructors, but the contributing instructors 
believe a background that includes reading and education along with ongoing PD in 
relevant areas will set faculty up for success. Furthermore, the experiences of the 
instructors have enabled them to develop mindsets and perspectives on teaching DE 
that empowers both students and faculty. Going into CR without specific training or 
PD will pose increased challenges to a new instructor.  
 
Since CR is a newly required model, no instructors started out their CR teaching with 
experience under Texas standards, but everyone took an opportunity to learn. Just as 
we ask our students to be open to learning, we have held ourselves to the same 
standard in becoming more accomplished in the pedagogies with which we approach 
CR. Some of the instructors you will hear from noted there can be an element of fear 
in entering new territory outside of our existing expertise. Still, there is no shame is 
learning and developing new knowledge to approach a new challenge.   
 
Collin College has many opportunities for discussion and professional development in 
teaching CR. Before a faculty member took on a CR for the first time, it would also be 
useful to seek out other faculty who have had experience and training with CR. Finally, 
this may an excellent opportunity to seek out new professional organizations to join 
and conferences to attend. If you seek to learn more about composition, the 
Conference on College Composition and Communication (and subsidiaries) would be 
a good resource to begin with. If you seek more information on reading and 
developmental education, the College Reading and Learning Association (and 
subsidiaries) would be a good place to begin.  
 
A Qualitative Definition of CR 
 
 Students acquire their placement in DE or CR via a placement test that is meant to be 
objective and thorough. However, there are areas to note that become rather more 
subjective and limiting.  
 
Firstly, the cut scores have been under scrutiny since the introduction of the TSI. Some 
cut scores, such as writing have shifted over the years. Cut scores are being re-



  
7 

 

evaluated to include or exclude more populations from credit-level work, and 
institutions often make their own decisions on raising cut offs. Thus, not only do the 
students have a moving target, but instructors have been seeing shifting needs in the 
populations they have in their classes.  
 
An approach to placement using multiple measures would be arguably more effective 
according to some of the instructors, as these would include not only test scores, but 
also potentially advising, writing samples, considerations of high school transcripts, 
and discussions with content experts. We simply do not have this approach at this 
time.  
 
Perceptions and opinions are also subjective by nature, but they can give some 
valuable insight into the experience of teaching CR. In their own words, the instructors 
describe CR overall: 
 

x I’m thinking emerging learners, and part of what my goal is, is to get them into 
a space where they start developing these college learning habits and writing 
habits that will be more beneficial over time. 
 

x We should think of CR as a discipline. To feel like we’re our own island—cause 
that’s what it feels like. It feels like we are operating under different premises, 
in different spaces. 
 

x You have to think as a whole; we’re in a space where you have to rethink 
literacy as a whole, what process we want our students to go through. 

 
x So for me, it’s always been that these students, due to previous instruction, 

due to cognitive impairment, due to ESL issues (and for some reason CR has 
become this catch-all for all type of writing ailments) that these students need 
time learning the voice, answering the whys. And if they can figure out the 
whys, then they can figure out pathways in order to address the issue. 

 
x Sometimes it’s slowing the pace down a little bit, giving them added support.  

 
x It needs to be cohesive. The students should be thinking about like one 

connected and in-depth course. So we need to think about it that way. 
 

x CR was started with good intentions. I understand where the state is coming 
from with not wanting to stall students out. The numbers that we have about 
the students who want to graduate who start in developmental—they're not 
good numbers—and it’s meant to help students advance faster. It's supposed 
to limit how much money the state puts into this.  

 
x With the acceleration, we need to be careful not to create an erasure of the 

students we actually have and the learning needs they have. 
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x So usually people think that CR is for students who are lesser than traditional 
students, who can’t demonstrate critical thinking in the same way that 
traditional students do, or cannot write to the same level that traditional 
students can. And I argue that many times with CR students, they already have 
a lot of the formative skills that we need. So it’s demonstrating critical 
thinking—they practice that in their day to day life all the time. 

 
x A big part of it is trying to create a community of learners. That’s important in 

all my classes. So they feel comfortable coming to me, and if not me, to each 
other. 

  



  
9 

 

Planning the Pair 

This section will cover some of the practical aspects of planning and implementing CR. 
The following section will delve into more detail on covered some major approaches 
and mindsets useful for teaching CR with accompanying sample lessons.  
 
Key Ideas: 
x Plan ahead and plan to pair 
x Be flexible and responsive 
x Unveil the overlap 
x Incorporate college knowledge  

 
Semester Planning and Syllabus Creation 
 
Teaching CR, as with most classes, begins with careful planning. While those of us who 
have taught before likely come in with a streamlined semester outline, with 
expectations for scope, sequence, and pacing of our classes, planning for CR requires a 
bit more for several reasons. Firstly, this is a new class. This is not only a new class for 
new instructors, but for most of us, CR is an almost entirely new model of delivering 
education. Some trial-and-error with revision along the way is expected.  
 
It can be helpful to think of semester planning in terms of the affective dynamics the 
students are experiencing. For instance, during the first several weeks, there is a 
“welcome” period wherein the instructor and students build trust, foster community, 
and cover essential course concepts. Additionally, over the course of the semester, 
other mindsets and outcomes will predominate. In the first weeks, students must 
unfreeze their knowledge on the subject: exploring identity and motivation to be open 
to new learning taking place. Then students will build competencies where they will 
learn and apply concepts. Finally, in the last weeks, students need to “make it stick,” or 
revisit topics, explore individually, and plan for the future. Taking this sequence into 
mind when planning and organizing assignments and lecture will help students to 
progress along this semester track. See graph modeling a 15-week semester below 
adapted from The Charles A. Dana Center:  
 

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 
Welcome             

Unfreeze           
    Build Competencies     
          Make it Stick 

 
Give yourself more than enough time to prepare. 
Your planning time should include time each week to revise as needed, and also to 
consider how best to help the students understand the scope and sequence of the 
semester. You may even include time where students can discuss and give input to the 
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calendar of events. While coming in with a firm schedule is useful, it should not be so 
rigid, however, that you cannot deviate. Put some flex time in your schedule.  
 
Work in and plan for flexibility.  
Things may not go as planned. Students may not achieve the goals in the timeframe 
you expected. You may find yourself back at the drawing board monthly, weekly, 
maybe even daily at times. While you need to go in to the semester with a plan and 
firm idea of the goals you need to accomplish, flexibility to respond to students’ needs 
cannot be overlooked. Flexibility is something all the instructors emphasized as 
elements of success in CR. This may be letting students lean in to an assignment with 
more time, planning more time for revision and tutoring, or any number of options.    
 
You are not planning simply for two separate classes.  
Technically, yes, there are two different classes on your schedule and theirs. But for a 
successful CR, the scope and sequence must be meaningfully paired. One of the main 
challenges instructors identified was that you have to plan and pair for double the class 
time. It would be confusing and counterproductive to have a series of assignments or 
lessons that you do not directly connect. The students will also be less likely to 
recognize the value of the extra class time unless they see how you are making the 
connections in planning and assignments. This does not mean assign double the 
papers; it means aligning to accomplish overlapping objectives.  
 
Plan to collaborate 
There are many opportunities for collaboration among the staff at Collin College. 
Students can experience and acquire the student learning outcomes for English and 
INRW while learning about the school more broadly at the same time. You can plan for 
guest speakers in your classes, for instance. Staff from advising, counseling, the writing 
center, and many other places are more than willing to speak to your class. This is an 
excellent opportunity for students to learn about school while practicing evaluating the 
source (speaker), their prior knowledge, and composing text on what they learned. One 
instructor teaches college knowledge by incorporating Scavenger Hunts (syllabus 
outline 1) in which students learn reading and writing outcomes while learning about 
the college and academic life and resources.  
 
It is also important to take time to discuss, review, and collaborate with fellow faculty 
who are also teaching CR alongside you. This document itself is one outcome of our 
collaboration. We are all in this to create the best environments for student learning. 
It can only benefit all of us to check in with each other throughout the semester. 
 
Study student learning outcomes and practice aligning them 
You will have two sets of learning outcomes (SLOs) to achieve: one set for each class. 
These learning objectives align and overlap in many ways. You should consider how in 
each unit and lesson, you are addressing different levels and multiple outcomes. For 
instance, you could plan to address the ENGL 1301 learning outcome of “Develop ideas 
with appropriate support and attribution” and in support of this goal, you will also 
address the INRW 0315 outcomes of “Locate explicit textual information, draw complex 
inferences, and describe, analyze, and evaluate the information within and across 
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multiple texts of varying lengths” and “Evaluate relevance and quality of ideas and 
information in recognizing, formulating, and developing a claim.” See below for a list 
of SLOs for INRW 0315 and ENGL 1301.  
 
Student Learning Outcomes 
State Mandated Student Learning Outcomes for INRW 0315: Upon successful 
completion of this course, students will: 

1. Locate explicit textual information, draw complex inferences, and describe, 
analyze, and evaluate the information within and across multiple texts of 
varying lengths.  

2. Comprehend and use vocabulary effectively in oral communication, reading, 
and writing.  

3. Identify and analyze the audience, purpose, and message across a variety of 
texts.  

4. Describe and apply insights gained from reading and writing a variety of texts.  
5. Compose a variety of texts that demonstrate reading comprehension, clear 

focus, logical development of ideas, and use of appropriate language that 
advance the writer’s purpose.  

6. Determine and use effective approaches and rhetorical strategies for given 
reading and writing situations.  

7. Generate ideas and gather information relevant to the topic and purpose, 
incorporating the ideas and words of other writers in student writing using 
established strategies.  

8. Evaluate relevance and quality of ideas and information in recognizing, 
formulating, and developing a claim.  

9. Develop and use effective reading and revision strategies to strengthen the 
writer’s ability to compose college-level writing assignments.  

10. Recognize and apply the conventions of standard English in reading and 
writing. 
 

State Mandated Student Learning Outcomes for ENGL 1301: Upon successful 
completion of this course, students will: 

1. Demonstrate knowledge of the individual and collaborative writing processes. 
(Teamwork, Communication skills) 

2. Develop ideas with appropriate support and attribution. (Communication 
skills) 

3. Write in a style appropriate to audience and purpose. 
4. Read, reflect and respond critically to a variety of texts. (Critical Thinking) 
5. Use edited American English in academic essays. 

 
Keep in mind that you do not need to think you have to do something just because 
it’s always been done. It is absolutely essential to adhere to the student learning 
outcomes (SLOs) for your courses, but you need to really understand what they say. 
They do not say ‘teach narrative, expository, and argumentative essays’; all of the 
contributing faculty members apply their expert knowledge and experience to create 
meaningful learning situations and assignments that they frame and scaffold for their 
particular classes. Faculty members can apply current best practices to create unique 
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and authentic reading and writing occasions. They avoid piecemeal or unconnected 
units or assignments and understand that when they contextualize and connect their 
planning, it is easier for the students to make learning connections and transfer 
knowledge between assignments and courses. These aspects will be discussed more 
in the next section on teaching approaches. 
 
Sample Syllabi 
 
Is there any one magic outline, topic, unit, or lesson for teaching CR? Unfortunately, 
no. There is no one thing we can do that is guaranteed to make your students get A’s 
or even C’s. But while we all must accomplish the same student learning objectives for 
INRW 0315 and ENGL 1301, there is a lot of room in terms of what content you will be 
using in class.  
 
In the sample syllabi sections attached towards the end of this document, you can see 
examples of ways several instructors have applied some of the concepts covered in this 
section.  
 
In syllabus outline sample 1 (two parts), the instructor structures the semester around 
a sequence of questions meant to enable students to explore academia and college 
knowledge through their study of literacy and communication. The four units parallel 
the Dana Center model of sequencing. Within each unit, the instructor addressing SLOs 
by scaffolding them to align with 1301 outcomes.  
 
In syllabus outline sample 2, the instructor has modified the course calendar to show 
lessons and outcomes for ENGL and INRW in the same document in order to help 
students keep track of assignments and objectives while recognizing the importance of 
both classes to their overall literacy development.  
 
When planning your syllabus, keep in mind that your language can set the tone for the 
class right away. Many students may come in both with anxiety about entering a college 
class as well as without a clear idea of the purpose or even definition of what a syllabus 
is. Using language that is simple, clear, and friendly can both prevent confusion and 
open the door for students to see that you are approachable in case they have concerns 
or questions.  
 
Instructor Voices 
 
Finally, while planning for a semester, several points of advice stand out: 
 

x Co-requisite courses require a lot more work or planning, whether it’s one 
person or it’s two. It doesn’t matter what the approach is, it takes more time 
to combine and connect two classes.  

 
x Think of it as scaffolding of information literacy across the semester. 
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x Sometimes I say to the students, “this is a really long 3-hour class. And some of 
these assignments are INRW, and some of these are 1301,” and it’s not set up 
as two separate classes. 

 
x I’ll already have the class plan created for the semester, but I usually create a 

more detailed schedule about a month in advance, but I’ll tweak the schedule, 
tweak the questions that I want to ask for the week, and then I make tweaks 
based on the progress of a class and the pace of students.   

 
x You get the time to sit down and talk to students, explaining, “here’s what’s 

going on, here’s the assignment that we’re doing, let’s play out these 
lesson plans, flesh out these ideas.” It has them engaged in the coursework. 
I’m usually extremely transparent about why we’re doing assignments, so any 
time we do an assignment, I will plan to spend at least a day 
explaining why we're doing it, and how it ties to the SLOs. 

 
x Break it down into units that build across the semester with some lessons and 

ideas running throughout. I have central projects and papers for each unit, and 
then I build grammar and vocabulary lessons to support the unit assignments.  

 
x While composition is writing focused, you always have to keep in mind that 

INRW does need a lot more reading-focused lessons. 
 

x The biggest thing is I want them to have practical skills and see the purpose 
behind what they're doing.   
 

x I think of where I want the students to be at the end of the semester. I try to 
think of the big ideas, questions, and perspectives I hope they take to their next 
classes. Then I break down the semester into units where students follow 
guiding questions they research, read on, and write about.  
 

x I don’t plan co-requisite ENGL 1301 the same as I would plan a regular 1301 
class. There are ways I introduce, scaffold, and teach the credit-level material 
so the students get the support they need while building knowledge and 
meeting the same learning outcomes.  
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Teaching Approaches 

In this section, we will cover some important pedagogical influences for CR and discuss 
how sample assignments demonstrate the different approaches while fulfilling the 
student learning outcomes. This is not meant to be an exhaustive list of pedagogy, but 
rather a discussion of major influences impacting our CR model thus far.  
 
Key Ideas:  

x Academic Language Learning 
x Rigor and Scaffolding 
x Humanizing Pedagogy 
x Metacognition  
x Building Writing Stamina 
x Teaching Reading Explicitly 

 
Academic Language Learning  
 
In a broad sense, we can think of introductory communication classes as language 
classes: students are learning the language of academia. Language instruction and 
guidance is of particular importance to developmental reading and writing. Instructors 
point out that students indeed do come into the DE or college classroom with abilities 
that are not apparent simply because of a language barrier: one instructor pointed out, 
for instance, that, contrary to the assumptions held by some, students in DE can 
critically think. They do it all the time. But often, they do not have the vocabulary and 
channels of communication to convey their thinking in an academic setting.  
 
It is no exaggeration to compare students entering college to a traveler going to 
another country. If you were to travel to another country that speaks a language that 
is not native to you, you would have some work to do in figuring out how to navigate 
your surroundings. If you enter a store and need to buy bread, but you don’t know the 
words for “buy” and “bread” or how to put those words into a meaningful sentence, 
you won’t get far. You may completely understand the concept of shopping for 
groceries, but how do you get your knowledge on the subject across? Language 
learning.  
 
Academic language acquisition is a major reason why students find themselves in DE-
level classes. Students who have had prior exposure—through family dynamics or 
rigorous secondary schooling, for instance—will come with as much of a head start as 
a traveler who has studied the language of the country they visit, even if they are not 
fluent yet.  
 
We can think of academic language ranging from vocabulary words to sociocultural 
norms. At a vocabulary level, students often come to class really not knowing all the 
implications of the “syllabus,” or believing “office hours” means “stay away, I’m busy 
in here.” Even the word “composition” itself exists in context. If we step over to the 
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music department, we will find a world involving writing scores of music rather than 
paragraphs and essays. In a broader, but possibly more important sense, we can 
understand language through the lens of “academic discourse.” Language is rule-bound 
and context-based. Understanding social norms of communication, goals of the 
community, and relationships of individuals who are in and who are entering into the 
community are some of the aspects that must be considered.  
 
All these aspects can both be in an instructor’s pedagogical repertoire as well as be 
taught to students. See sample assignment: “This I/They/We Believe” for a sequence 
of assignments that takes students through a semester of understanding the language 
and expectations of academic writing. See linked reference on “The Concept of 
Discourse Community for more information.   
 
Rigor and Scaffolding 
 
We can, and usually do, teach the language and norms of academic writing through 
indirect instruction. Scaffolding, for instance, is one thing that each and every instructor 
involved agrees upon. Scaffolding refers to a model of instruction that meaningfully 
pairs assignments and instructional activities so that one leads up to and informs 
another. As opposed to simply having separate assignments (one that has INRW skills 
and one that has 1301 skills), a scaffolded assignment can have several sequenced steps 
building up to the skill and knowledge needed.  
 
Scaffolded teaching can be thought of as providing a staircase to reach higher levels of 
learning, while also illuminating the way by unmasking implied knowledges and skills. 
Just as a builder needs a structural scaffolding to reach higher levels while constructing 
a tall building, so can we think of students needing support to reach higher levels of 
learning and literacy. We can illuminate expectation and approaches to reading and 
writing that often go unacknowledged.  
 
Scaffolding is not limited to individual assignments. Scaffolds to learning can be an 
integral part of course construction and progression. See sample assignments for 
examples of “Scaffolded Rubrics” that take students through an increasingly rigorous 
set of writing expectations in sequenced assignments throughout the semester. In this 
course plan, students are guided through introductory to advanced levels of writing, 
and the scaffolds assist students in not only recognizing standards for academic writing, 
but they are able to consistently practice self-assessment of their writing.  
 
Scaffolding is undoubtedly one of the hallmarks of successful CR pedagogy, but in no 
way does that diminish the rigor of the college-level coursework. Instructors emphasize 
that students are held to the same standards on the same assignments as any other 
typical ENGL 1301 class. Students in CR are responsible for completing the same 
readings and writing to the same standards. The difference is with the extra time, 
instructors who teach CR/INRW are able to identify exactly what skills, knowledges, 
abilities, and frames of mind are needed to successfully complete the typical 
assignments, and they can spend their extra class time focusing and targeting the 
precise knowledges and skills needed for 1301 at the time those things are needed.  



  
16 

 

 
This model of teaching contextualizes the college-level learning in INRW. Knowledge 
transfer from one class to another is not automatic; indeed, it is a difficult skill to master 
according to education research. Giving context to INRW by pairing assignments and 
using a back-and-forth recursive teaching methods helps students to understand how 
and where to apply their learning. This model is also related to what is known as “just 
in time” teaching. This is a popular phrase in the DE reform crowd, and essentially it 
means that support is given just in time—or just at the time it is needed for the credit-
bearing class. This contrasts with the pre-requisite course model where students would 
learn skills and abilities beforehand, and once they demonstrated competency in INRW 
outcomes, they would move on to 1301 outcomes where they would be expected to 
know how and where to apply INRW knowledges and skills.  
 
But don’t students need to know all the INRW skills before the college-level class? This 
is a critique sometimes leveled at CR models. However, students (and adult students in 
particular) are not blank slates needing to be filled with knowledge. Students do come 
to college, whether initially in DE or credit-bearing courses, with literacies and relevant 
experiences. Since students in CR have these, the just-in-time teaching approach is 
useful when students need to fill in gaps in their understanding or even just 
contextualize, reframe, or apply things they already know.  
 
Consider the graphic below. In the top row, there are some basic expectations, 
outcomes, processes typical of a 1301 class (blue). In the second and third rows are 
some examples of knowledge and skills (K&S) and frames of mind that are needed to 
accomplish the outcomes of the top row. In DE, the frames of mind are often as critical 
as the K&S.  
 
ENGL 1301 
K&S: what you 
need students 
to know for 
credit 

Critically 
read 

Reflective 
and/ or 
critical  
writing on 
reading  

Integrate  
sources with 
your own 
writing 

Compose 
evaluative 
writing with 
an audience 
in mind 

Revise  

INRW K&S: 
what you need 
them to know 
to acquire 
credit k&s  

Strategies to 
approach 
long/ 
academic 
texts 

Summarize, 
condense, 
and respond 
to reading 

Use quotes 
as 
supporting 
evidence 

Evaluate 
audience and 
purpose 

Strategies 
and levels 
of revision 
and 
editing.  

Implied frames 
of mind: 
attitudes 
students need 
for success 

Belief they 
can 
understand 
long and 
difficult 
texts 

Understand 
they don’t 
have to 
memorize a 
text to use 
the ideas  

Belief that 
their own 
opinions 
matter 

A sense of 
who should 
actually be 
reading their 
writing 

Confidence 
that they 
don’t have 
to be 
perfect on 
the first try 

 
x Students may come in possessing some of the required items (green), but not all.  
x They may also come in knowing relevant concepts, but they are not able to see how 

that translates or applies in 1301 (yellow).  
x Students may never have practiced this or don’t understand (red). 
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Students will come to class with any combination of preparation for any given assignment. 
CR contextualizes learning on all these various levels, from the cognitive to the affective, 
and instructors of 1301 can contextualize their own teaching and respond to student 
learning needs in the moment. 
 
You may be thinking, “I do address many of those skills and mindsets in my regular classes 
already”; you may already recognize that students are not robots, and contextualized 
teaching is good for all students, not only those in CR. This is one of those items that 
applies in many teaching circumstances, but still, we as instructors can draw this 
foundational concept to the forefront of our attention while teaching CR.   
 
Humanizing Pedagogy 
 
You may also be thinking, “do I really need to tell students their opinions matter or that 
they really don’t have to be perfect on the first try? Aren’t these things obvious?” Many 
students come into college having been judged on their weaknesses their entire lives. They 
may come in with expectations of what college is, and those expectations may have almost 
prevented them from approaching higher education at all. Addressing mindsets is a 
powerful tool for helping students to grow and achieve the potential they don’t believe 
they have.  
 
Think of a couple things you are really good at. Then think of a couple things you really 
have no natural inclination for. Now imagine if a group of people were to judge you on the 
list of things you are not good at: the things you have no natural inclination for, things you 
have never got to practice. Not only are you being judged, but you are being compared to 
people who have natural inclination, more practice, better environments to develop the 
skill—and those judges completely ignore the things you actually are really good at. You 
would probably be disheartened. Even if you really wanted to become better at those 
skills, you might not want to do it in that environment. You might feel so ashamed you 
would never want to practice or admit you’re not the best to anyone else.  
 
This is the experience of many students coming into CR with academic skills. They have 
many talents and abilities, and yet they face stereotyping and judgement on their 
weaknesses. Have you ever heard instructors call students in DE lazy? Not college 
material? Lacking? Illiterate? Those judgments characterize a deficit mindset.  
 
In contrast, the most successful instructors in CR will bring a strengths-oriented mindset 
and teach students to adopt a growth mindset. Instructors with a strengths-oriented, or 
growth mindset recognize that students come into class with many skills and abilities; 
those skills and abilities should be recognized and built upon to achieve further learning 
objectives. Assume that students who do not come into college with expected knowledges 
and abilities are indeed capable of learning what is needed. Taking time to develop 
knowledge, skill, and ability is not a shameful thing, but something that should be treated 
as part of the college learning experience. Having a growth mindset is certainly another 
concept that would benefit any student but challenging the deficit orientation and re-
orientation to the growth mindset is frequently necessary in DE contexts.  
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In a larger sense, a humanizing approach to teaching recognizes the full humanity of each 
student, meets them where they are, and works to empower the student to accomplish 
their own goals. This Freirean-based approach to education is in direct contrast to a 
banking model, wherein an instructor passes down knowledge and fills the minds of 
students. A humanizing pedagogy recognizes the sociocultural forces that work for or 
against students, resists degrading stereotypes and social norms, builds caring 
relationships, and prioritizes the students’ empowerment through an education where 
learning is student-driven.  
 
Some of the teaching tools instructors use to humanize their classes include prioritizing 
students’ voices in class discussions, creating in-class learning communities, and creating 
an environment that is transparent and reciprocal in planning and implementation. Just 
as a humanizing pedagogy is beneficial for students, we find that, just as scholars 
promised, we create a more humane environment for ourselves as well.  
 
See sample: “Team-based Learning Quiz” for a lesson using team-based learning to 
facilitate community. This sample assignment is one possible activity that uses teamwork 
(also a learning outcome for ENGL 1301) to create a learning community atmosphere, 
requires the students to rely on one another as sources of knowledge, is an activity that 
prioritizes student voices over the instructor voice, and gives the students a chance to 
implement a growth mindset. (Note: Collin College has many resources for team-based 
learning that are worth looking further into). Also see sample: “Collaborative Research” 
for another implementation of teamwork and collaboration.  
 
Metacognition  
 
As instructors, we can create a class environment that recognizes and welcomes the full 
humanity of the student. Part of this is recognizing—and helping students to recognize—
the many facts of successful learning. In order to be successful, we need to address not 
only skill, but will, and self-regulation. I like to explain this concept to students in my 
classes using the diagram below. This model is adapted from Claire Ellen Weinstein’s 
Model of Strategic Learning.  
 
 
 
 
 
 
 
 
 
Acquiring skills may be the obvious outcomes of education, but that acquisition rests on 
students’ will and motivation as well as their ability to regulate themselves and their 
learning. Students may have excellent skill and even natural ability, but if they cannot 
motivate themselves to work, have the will to succeed, or regulate their time and 
emotions, they will have a difficult time in school. However, when students do have a will 

Skill 

Will Self-regulation 
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to succeed and self-regulatory ability, skill acquisition is far easier for them.  Addressing 
will and self-regulation may fall under the category of metacognition, or thinking about 
thinking. When we teach metacognition, we teach students: to understand how they 
approach learning; to recognize the thoughts, feelings, and motivations with which they 
may approach assignments; and how to be self-aware enough to recognize their habits 
and work to form productive habits.  
 
Teaching metacognition, or teaching students how to think about their thinking and 
become reflective on their processes, is a hallmark of successful CR teaching.  In fact, as 
one instructor pointed out, the 0315 side of the CR pair is an excellent place to plan in 
metacognitive work as opposed to a skill-and-drill format. Metacognition may take several 
forms. It can look like planning: discussing how to interpret an assignment sheet and 
breaking down the implied steps. It can involve self-reflection: how are you feeling about 
going into/in the midst of/at the end of a project. It can involve a series of reflections 
where students think about what they already know, set learning goals, and then assess 
how well they met those goals.   
 
Effective metacognitive work does require planning and time just as any class lesson 
would. Simply posing a question to the class for open discussion may not yield especially 
meaningful results. Having students take time to write, read, evaluate, and discuss in 
teams will not only be more meaningful, but it aligns with the student learning outcomes 
for the course.   
 
See sample assignment: “Metacognitive Moments” for lessons on metacognition to 
accompany longer writing assignments. In this example, the instructor recognizes that an 
important part of teaching any class, but particularly a DE class, is to scaffold the 
assignments with metacognitive exercises. This sample is set up as an INRW assignment 
to pair with a major 1301 paper.  
 
One area of writing studies that nearly requires metacognition and a growth mindset is 
revision. In order to revise writing effectively, first, students must have a growth mindset: 
they need to believe that learning is a process of growth and development, not simply a 
series of products to be turned in. They must also be able to become more self-aware of 
their own strengths and weaknesses and know how to grow in the areas that need work. 
Using such an approach can counter the product-oriented idea that once a text is written, 
it is final, and assessment is merely punitive. With metacognitive reflection, student 
practice using a growth mindset wherein they can critically assess their own work, identify 
what can be changed, and use their hands-on learning to implement changes for their next 
writing event.   
 
Revision and reflection can be built into the writing process. One instructor, for instance, 
makes revisions mandatory, grading assignments with a “placeholder” grade so students 
have a baseline understanding to start their own assessment. Then, students must identify 
areas of improvement, highlight the passage they are revising, and write out the changes 
they make. While revisions to improve a grade are optional for the regular 1301 class, they 
become a mandatory part of the CR curriculum to help students understand why they 
make the choices they do.   
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See sample assignment: “Assessing Students as Authors” for an example of how to guide 
students through reading student writing critically, understanding and implementing 
criteria to assess, and discovering where their own writing has room to grow.  
 
“Writing Stamina”: Practice and Balance 
 
In order to become more proficient, students need to practice reading and writing. But 
this is not to say we need to have students write (five-paragraph) essays ad nauseum until 
we all feel burnt out. I do not argue that there is no place for formal essays and traditional 
academic papers in CR. Rather, I recognize that research-based best practices show us a 
way to include more. We can go beyond the traditional essay and give students a better 
chance to understand different aspects of writing, think outside the five-paragraph box, 
and give both students and instructors a more enjoyable experience. This section discusses 
ways to engage students in frequent and meaningful hands-on practice with reading and 
writing, and in doing so, shows ways to avoid making the frequent practice an exercise in 
futility for both you and the students.  
 
One way to integrate frequent practice is to have low-stakes writing assignments. These 
can be beneficial for several reasons. When we take away the word “essay” and assign 
students a “quick write,” a “brief reflection,” or something similar, we may take the 
pressure off text production. When the students perceive lower stakes writing, it 
frequently becomes easier for them to just express their ideas in writing. Depending on 
the style of class, instructors may use different ways to accomplish low stakes writing. For 
a traditional face-to-face class, timed, in-class writing is one tool to use. A timed, in-class 
writing, (sample included) can and should be contextualized as a way to quickly produce 
text and get ideas down on paper. You should emphasize to students that this is not 
supposed to be a shining example of their very best and polished writing: there is no time 
for that. But use the in-class writing as: a way to “take notes” and reflect on a reading; 
negotiate different points to prepare for a class discussion; get out some ideas that can be 
polished later for a higher-stakes paper.  
 
Multimodal writing and composition is another way to give students an opportunity to 
practice composing texts without writing yet another “essay.” While text on a page is one 
mode of communication, visual, auditory, digital, and other modes of communication are 
also part of composition. By using other modes of communication at certain times, 
students can focus on different aspects of communication such as global organization, 
audience appeals, tone, and incorporating sources. Further, students may feel a sense of 
accomplishment that they would not ordinarily feel about a traditional essay. Students 
can and do frequently see the use of multimodal communication outside the classroom.  
 
See sample assignment: Multimodal Pamphlet. This assignment is an example of how 
students can be introduced to the research process, organize a presentation of ideas, and 
consider what will be most appealing to an audience. All of this is accomplished without a 
traditional essay.  
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Teaching Reading Explicitly  
 
Reading practice is another essential element of CR, and it should not be blended into 
teaching writing without specific instruction. For many students, their direct and explicit 
reading instruction often falls off starting in middle school. Students at that age are 
expected to be able to decode text sufficiently to gain information. However, as readings 
become more difficult and far more discipline-specific, readings tasks also become far 
more difficult to accomplish. Some students will be able to figure out how to read difficult 
academic texts; some students will have instructors throughout the disciplines who help 
student navigate discipline-specific literacy demands. Some students will not be able to 
keep up with the reading demands, and those students often find themselves at the wrong 
end of the TSI cut score.  
 
The whole philosophy of integrated reading and writing (INRW) is that reading and writing 
are parallel literacy processes that can and should be taught in tandem. However, one 
does not diminish the other. DE INRW classes were mandated in Texas beginning in 2013, 
however, so their integration on a curricular level is fairly new in Texas’ public higher 
education curriculum. Similarly, training in teaching reading or writing is typically siloed in 
education or English departments, respectively. Many instructors have taken on and 
continue to take on the task of integrating their specialized training to more directly 
include a fuller take on literacy. For many of us in English, this means giving ourselves the 
opportunity to create a growth mindset in ourselves and develop our knowledge and skill 
in reading instruction for CR. Reading instruction has been woven into many of the sample 
assignments already discussed. The remainder of this section will discuss more ways to 
teach college reading.  
 
Similar to writing, low-stakes reading can help students become more confident and 
capable of interpreting and analyzing texts. Again, there is no need to beat anyone over 
the head with one dense academic article after another or require a reading quiz every 
time students see a printed page. Research recognizes the value and utility of reading 
multiple modes and registers of text in a college classroom.  
 
For instance, in sample assignment: “Language Texts,” the concept is introduced with a 
TED Talk: a video-based text delivered by an expert. In the classroom, the instructor takes 
all the same steps for interpreting and understanding the text that would be taken for a 
longer and more difficult reading event: finding quotes, organizing an outline, identifying 
the main idea, connecting the texts to personal experience and opinions, etc. The next 
text in the sequence is a longer, more traditionally “academic” article, where the students 
parallel the reading strategies they have just applied. Next, students are asked either to 
consume another sample texts or to find their own text and read it; they typically find a 
text-based piece in a more popular publication, such as a magazine or website. In class, 
students are guided through reading strategies at each step. This practice gives them 
experience that they can eventually use while reading increasingly more complicated 
academic articles where they come prepared with an idea of how to approach the text so 
it is not so daunting. Reading, analyzing, and evaluating the utility of many texts does not 
seem like an impossible task after much practice, whereas the reading-heavy component 
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of research and sifting through many texts beforehand seemed so daunting, that the 
student would simply take the first hit on the Google search.  
 
See the linked further reading on the “Terrain of College Reading” for more discussion of 
college reading and teaching developmental literacy and college reading.  
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Reflections and Resources 

In this final section, we sum up with reflections from the instructors. We offer insights 
from our experiences, advice, encouragement, and an invitation to continue joining 
our community of teacher-scholars.  
 

x Be kind. Have courage and be kind. Be kind to yourself, be kind to the 
students. Especially if it’s the first time. 
 

x Prepare for the unexpected and be flexible 
 

x I think everyone needs to teach it once to get a good experience of the types 
of students that you will have in your class. 

 
x You need to understand the kind of difficulties students struggle with, but also 

that you have to get outside your comfort zone of teaching things the same 
way that you’ve taught it, and you have to adjust your lessons to best target 
these students. 

 
x Don’t be surprised. Let nothing surprise you. And don’t make any assumptions 

as to prior knowledge.   
 

x Many have low expectations of DE students… the mindset that I’ve heard 
some instructors say ‘oh the DE student could never handle that assignment’ 
or ‘that’s too hard for DE; you can’t teach that there.’ I think that’s a really 
toxic mentality to go into a DE classroom. And my whole philosophy for 
teaching it almost flipping it upside down and saying that actually, I’m going 
to make it more challenging than what you’ve had previously or in high school. 
Not only are we going to cover what you should have learned in high school, 
but we’re actually going to cover a lot of the stuff from credit level comp. And 
that’s not just because it’s going to prepare them to be successful later in all 
classes, but it’s also to build some of the motivation for students. Sometimes 
they need an instructor to give them confidence.  
 

x Go in expecting you can learn something from the students. Listen to them; 
they have some really interesting stories.  

 
x Of course I want to have engaging conversations; I want the students to be 

motivated; I want them to be interested. 
 

x Good pedagogy should be based on best practices with a focus on helping the 
students meet their own goals for education.  

 
x It’s important to focus on sound pedagogy with students in DE; you really want 

to make sure that you have tight lessons, and that you are confident in what 
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you’re teaching too, cause if you’re going to be challenging them with some 
concepts that might be foreign to them, and difficult, you really have to be 
ready to deal with the hard questions. 
 

x Seek out resources. Like, be comfortable saying, ‘I don’t know what to do.’ 
And ask them about it. Talk to people about it. I guess this is the quality of, or 
like that question is there anything else you would like to share... Like, just get 
comfortable. We just have to be comfortable that we don’t know everything. 
That we’re going to have lots and lots of conversations about this, because if 
we don’t, we may think we’re just trying to do it and do it wrong. 

 
x Talking with other instructors is important. I mean, like our 

conversations really nice to hear you’re doing that career analysis essay. 
Cause always, in the back of your mind, you’re wondering, oh is this the best 
essay for this class, should I be doing something else? But when you hear 
another instructor is doing something similar, you know you’re probably on 
the right track.   

 
x Attend these meetings that are going to come up, and figure out what’s going 

on in Texas and the new policies we have, cause it’s an exciting time. It seems 
like there are a lot of changes in DE: nationwide, in Texas, and at 
Collin. Keeping up with that is important.   
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Further Reading 

 Textbooks Used 

1. Instructor-created and Open Educational Resources 
2. Writing to Read, Reading to Write 
3. Clear Thinking and Writing 
4. Norton Field Guide to Writing with Readings and Handbook 

 

 Recommended References 

1. Asao B. Inoue, 4C 2019 Chair's Address 
2. College Reading & Learning Association  
3. Collin College Developmental Education  
4. Conference on College Composition & Communication  
5. Journal of College Academic Success Programs  
6. Terrain of College Reading 
7. The Concept of Discourse Community  
8. Towards a Humanizing Pedagogy 
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Sample 1: This I/They/We Believe 

Essay 1: This We (the Students) Believe 

Purpose: 

x To apply essay writing principles to writing 
x To effectively communicate using summary paragraphs about your team's beliefs about essays 

and writing 
x To present collaborative writing based on individual writing completed earlier in the unit 
x To use annotated bibliography formatting while reporting information 
x To correctly attribute interview material 
x To practice individual and collaborative writing processes 

Audience:  

x You (for learning) 
x Me (as receiver and for assessment) 

Instructions: To continue with our understanding of essays and writing as context-specific, Essay 1 
focuses on reporting how a team of students defines "essay" using annotated bibliography formatting. 

In teams of no more than three (or four if needed), you will collaborate to build an annotated 
bibliography based on your individual writing created on the second day of Unit 1 (where you wrote 
about your defining characteristics for "the essay").  The material here needs to pull forward your 
individual writings and bring them into a collective document in order to practice teamwork for building 
a project. 

While you will complete the annotated bibliography as a team, you will earn two grades: 1) individual 
and 2) collaborative, which are explained below: 

Individual Content Note: Your individual contribution to the assignment requires your polished  400+ 
word individual definition for "essay."  Remember: The priority is a definition tied uniquely to you--not 
what what you think I might want to hear.  

This means your annotated bibliography will have one entry per teammate. 

Collaborative Content Note: As a group, you will write a 150+ word introduction to your annotated 
bibliography that sets up your collective definition, where it overlaps and where it differs, while also 
explaining what your emerging definition for “college essay” is. 

Remember, while we read introductions first, we are often helped by writing these last, after we know 
what our body content is--because it's easier to write an introduction after we know what we've 
written. 
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Document and Research Formatting: The document needs to follow MLA 8 document formatting 
standards: Times New Roman, 12 pt. font; double-spaced writing; inclusion of a header with page 
number and heading. 

Our sources are personal interviews. The MLA 8 pattern to follow is: 

Last name, first name. Personal interview. Date. 

Annotated bibliographies are a kind of hybrid works cited page. Works cited entries are placed before 
the summary, and there is no works cited page.  See the sample MLA 8 entry from Purdue’s OWL. 

Submitting the Assignment: Students will print a copy of the assignment for submission at the end of 
class and submit all required writing process materials. 

TurnItIn Submission Requirements: 

To emphasize writing focused on student experience with no outside research, we will use TurnItIn as a 
check. Students must complete two TurnItIn submissions: 

x Initial Draft submission, 18 September: One team member will submit a collective working draft 
of the collaborative document to use TurnItIn to help learn attribution review. 

x Final Draft submission, 23 September: One team member must submit the complete final draft 
of their writing project. Students who do not submit at least this final draft submission cannot 
earn a grade. 

Grading: This is a Major Grades assignment (worth 10% of your overall grade) and is eligible for late 
submission (see syllabus late work policy).  Though you are collaborating on the larger document, your 
grade is determined by your collaborative introduction and your individual section for the annotated 
bibliography.  Review the rubric criteria for how you will earn you grade. 
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This They (The Experts) Believe 

Purpose: 

x To apply essay writing principles to writing 
x To effectively communicate using summary paragraphs about expert beliefs about essays and 

writing 
x To present collaborative research about writing based on team-decided unifying topics 
x To use annotated bibliography formatting while reporting information 
x To correctly attribute research material 
x To practice individual and collaborative writing processes 

Audience:  

x You (for learning) 
x Me (as receiver and for assessment) 

Instructions: To continue with our understanding of essays and writing as context-specific, Essay 2 
focuses on reporting how experts engage the term “essay” and more generally, ideas about college 
writing. 

In teams of no more than four (4), you will collaborate to build an annotated bibliography based on 
sources from Bad Ideas about Writing  (Links to an external site.)(ed. Cheryl E. Ball and Drew M. 
Loewe).  The material you pull should address ideas you’ve heard before, believed, or are interested in 
knowing more about. A Major Note: These are bad ideas, so none of these authors is suggesting we 
should do these things, but these are elements we are often taught before getting in college. 

While you will complete the annotated bibliography as a team, you will earn two grades: 1) individual 
and 2) collaborative, which are explained below: 

Individual Content Note: Your individual contribution to the assignment requires writing two (2) 
annotated bibliography entries (based on chapters from Bad Ideas about Writing).  Each person must 
choose different chapters from others in the team. 

Each summary need to be 300+ words (so 600+ total), applying the guidelines we discuss in class, and 
each summary requires the works cited entry before it.  The end goal: Collect information, record the 
major points from those sources, and attribute the material. 

Collaborative Content Note: As a group, you will write a 200+ word introduction to your annotated 
bibliography that sets up what your group’s concerns/interests were going into this research, what 
you’ve learned about writing after this research, and what your emerging definition for “college essay” 
is. 
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Remember, while we read introductions first, we are often helped by writing these last, after we know 
what our body content is--because it's easier to write an introduction after we know what we've 
written. 

Document and Research Formatting: The document needs to follow MLA 8 document formatting 
standards: Times New Roman, 12 pt. font; double-spaced writing; inclusion of a header with page 
number and heading. 

Our sources are all works from an anthology, reference, or collection found online. The MLA 8 pattern to 
follow is: 

Last name, first name. "Title of Chapter." Title of Collection, edited by name, publisher, year, pp. ## for 
page range, URL. 

Annotated bibliographies are a kind of hybrid works cited page. Works cited entries are placed before 
the summary, and there is no works cited page.  See the sample MLA 8 entry from Purdue’s OWL (Links 
to an external site.). 

Submitting the Assignment: Students will print a copy of the assignment for submission at the end of 
class and submit all required writing process materials. 

TurnItIn Submission Requirements: 

To emphasize writing focused on student experience with no outside research, we will use TurnItIn as a 
check. Students must complete two TurnItIn submissions: 

x Initial Draft submission, 7 October: All students must submit a partial (one summary) submission 
during the INRW supplement. 

x Almost Complete Draft submission, 21 October: All students must submit an almost-complete 
(reflecting the due date of 23 October) submission during the INRW supplement. 

x Final Draft submission, 23 October: All students must submit the complete final draft of their 
individual contribution to the writing project. Students who do not submit at least this final draft 
submission cannot earn a grade. 

Grading: This is a Major Grades assignment (worth 15% of your overall grade) and is eligible for late 
submission (see syllabus late work policy) Review the rubric criteria (Links to an external site.) for how 
you will earn you grade. 
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This We (The Students Believe) – Revised  

Purpose: 

x To apply essay writing principles to multimodal composing 
x To effectively communicate a unifying perspective  alongside individual experiences and 

researched support 
x To present collaborative research about writing based on team-decided unifying topics 
x To analyze sources for material relevant to a cohesive researched project 
x To integrate primary and secondary sources into a project 
x To correctly attribute research material in multimodal spaces 
x To practice individual and collaborative writing processes 

Audience: 

x You (as a general audience container to think about for video content) 
x Me (as receiver and for assessment) 

Instructions: Culturally, we increasingly value this idea of multimodal composing: we communicate 
across modalities, or approaches to showcasing our communication. 

We don't just write text--we decide on its layout, we decide to change style, or sometimes, we decide to 
integrate images, sound, video, or even re-think whether we let our work stand as alphanumeric text. 

Consider: 

If I want to send a text to a friend that I'm slightly irritated, do I choose to say just that? Or do I just 
send .  Doesn't the salt shaker emoji tell my friend the same thing--at least as long as my friend 
understands "salty"?  And what happens if I send ? 

Or what happens if I want my friend to know I'm irritated and taking it in stride? Should I use the emojis? 
Or should I consider a new approach, like this:  

We communicate across many modalities, and Essay 3 aims to drive this idea home.  Not only are essays 
complicated because they mean different things to different people, essays also take on new forms as 
we expand our communication venues.  Essay 3 is a collaborative video essay. 

To continue with our understanding of essays and writing as context-specific, Essay 3 focuses on 
reporting your team's understanding for what an essay is/can be/should be while integrating our 
existing research and new material you find from people around you.   

Content Note 1: As a team, answer this question: "What is an essay?"  At this point, we understand 
defining this idea involves a lot of parts, so your video will present your team's take on this answer while 
integrating: 
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1) our existing research (your research from Bad Ideas about Writing [Essay 2 content]), 

2) one chapter from What Is "College-Level" Writing, and 

3) integrating new material you find by asking people around you (past teachers, friends, 
librarians, other professors) what they think.  

Your Essay 3 content needs to focus on developing the content so that someone understands your point 
of view.  Too few sources, you won't meet the time requirements; too many sources, you won't make 
your voices clear.  Remember: This assignment is called "This We Believe.” 

Content Note 2:  As with Essay 1, I want you to emphasize your perspectives, rather than what you think 
I want to hear.  On the syllabus, I noted that groups could approach the video style like videos we see 
in Crash Course (super informative with minor bits of humor) or Adam Ruins Everything (also super 
informative, but with some ).  As a team, decide what voice you want to bring to this project--what do 
you want to communicate to your audience? 

Content Note 3:  This kind of writing project may be new to you, or it may be something you are 
comfortable with. Whatever your proficiencies with video or sound recording, this project is feasible for 
all. The focus is the content development in a new medium (Did you address the prompt? Do you talk 
through the source material? Do you consider audience needs in a spoken report?). While you are 
welcome to make a more visually- and aurally-polished project, this kind of polish comes with creating 
this media over and over again. Work from the software proficiencies you have to create the content. 

Document and Research Formatting: 

Create a 8+ minute video about the material. Be mindful of editing out moments that distract from the 
content (longer pauses, tripping over words, the video background, etc.). 

To attribute material, the video content needs to connect material with spoken citations and include a 
works cited ending (like a cast and crew list at the end of a movie). 

Submitting the Assignment:  

In Canvas, submit the URL link to the video loaded to a free hosting website (for 
example, YouTube, Vimeo). You can make these uploads so that only someone with the link can access 
it--be sure to set access so that anyone with a link can view. 

Ensure that the video submission works for others before submitting the document to me. If the URL 
doesn't work or if the video is unavailable to me, I cannot grade the work. 

Grading: This is a Major Grades assignment (worth 20% of your overall grade) and is eligible for late 
submission (see syllabus late work policy). While you will complete the project as a team, you will earn 
grades individually based on your collaborative project and your teamwork contributions.  Review the 
rubric criteria  for how you will earn you grade. 
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Sample 2: Scaffolded Rubrics 

Level 1 Rubric: Introductory Writing Assignment 

 Exceeds Expectations 
 

Meets Expectations  
 

Approaching 
Expectations  

Does Not Meet 
Expectations  

Writing Process  
 

Assignment 
Requirements  

 
 
 
 
 

10% 

Student has clearly met 
and followed 
requirements and  
criteria of the writing 
prompt.  

Student has met and followed 
the requirements of the 
writing prompt.  

Student has met and followed 
most of the requirements of 
the assignment.  

Little to no 
evidence of 
preliminary  
writing/planning. 

Assignment Requirements:     
  Length -    
  Audience –   
  Content –    
  Other -  

9-10 8 4-7 0-3 
Formatting – General  

General MLA Formatting           
(�  items are not correct) 

 

20% 

 
 Proper MLA formatting 
is clearly 
demonstrated. 

 
Assignment is largely 
formatted correctly. 

 
Text contains many MLA 
formatting errors.  

  
 Formatting does 
not follow MLA 

�  Header  � Heading   � Title  �  Alignment  �  Tab Indents  �  Font   � Spacing 
 

18-20 16-17 9-15 0-8 
Formatting – WC  

Works Cited Formatting 
(�  items are not correct) 

 

20% 

 
 Proper MLA formatting 
is clearly 
demonstrated. 

 

 
Assignment is largely 
formatted correctly. 

 
Text contains many MLA 
formatting errors.  

  
 Formatting does 
not follow MLA 

�  Title = Works Cited   � Separate Page    �  Hanging Indents  �  Order   �  Citation Format   �  Font   � 
Spacing 
 

18-20 16-17 9-15 0-8 
Development  
 
  

30% 

The author covers the 
information required in the 
assignment carefully and 
thoroughly.  

The author covers the 
information required in the 
assignment in a satisfactory 
way, but not in depth.  

The author covers the 
information required in the 
assignment on a surface level. 
More information needed.  
 

 The author leaves 
out much of the 
required 
information.  

 
27-30 24-26 15-24 0-14 

Expression  
   Audience – POV  
  Sentence Structure  
  Grammar  
   

 
 
 
 

20% 

Tone and Point of View 
is appropriate to the 
audience.  

Impressive sentence 
structure adds to the 
overall impression of the 
writing.  

Grammar and 
punctuation are correct. 

 

Tone and Point of View is 
mostly appropriate to the 
audience.  

Sentence structure is 
adequate but not impressive.  

Grammar and punctuation 
are mostly correct. 

 

Tone and/or Point of View may 
not be appropriate. 

Sentence structure interferes 
with the appeal to ethos.  

Grammar errors interrupt 
fluent reading.   

 

Tone and/or Point 
of View may not be 
appropriate. 

Sentence structure 
and grammar errors 
greatly impact the 
appeal to ethos. 

 

18-20 16-17 9-15 0-8 

 Peer Review Suggested Revision Stations  Circled    and Feedback  
 
Final Grade and Feedback (Suggested Revision Stations for next assignment highlighted) 
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Level 2 Rubric 

   
Exceeds Expectations  

 
Meets Expectations  

 
Approaching 
Expectations  

Does Not Meet 
Expectations 

Writing Process  
  
Assignment 
Requirements  

 (Revision Station)  
 

20% 

Student has clearly met and 
followed requirements and  
criteria of the writing prompt.
  

Student has met and 
followed the requirements of 
the writing prompt.   

Student has met and 
followed most of the basic 
requirements of the 
assignment.  

Little to no evidence of 
preliminary  
writing/planning. 

18-20 16-17 9-15 0-8 
Assignment Requirements:   

Formatting  
General MLA 
Formatting        
 (Revision Station)  
 
Citations  
(Revision Station) 

Works Cited  
(Revision Station)  

20% 

 Proper MLA formatting is 
clearly illustrated.  

 

Citations are formatted 
properly and are inserted 
where needed.  

 
 
 The Works Cited page is 
complete and formatted 
correctly.  

Assignment is largely 
formatted correctly, though 
the text may contain a few 
minor formatting issues. 
 

 Citations are mostly 
formatted properly and are 
inserted where needed.  

 
  The Works Cited page is 
complete and is mostly  
formatted correctly.  

Text contains many MLA 
formatting errors. 
  
There are several errors in 
citation format and/or some 
citations are missing.  

 
    The Works Cited page   
    is missing entries, 
    has extra entries,  
    is not alphabetized or  
    has several formatting  

           errors.  

 Formatting does not follow 
MLA formatting guidelines. 

   
There are no parenthetical 
(in-text) citations.  

 
The Works Cited page is 
missing entries, has extra 
entries, is not alphabetized 
or has several formatting  
        errors. 

18-20 16-17 8-15 0-7 
Development  

 Thesis Statement   
 (Revision Station)   
 
 
 Paragraphs 
(Revision Station)  

 

 Organization  
(Revision Station)  
 
  Transitions 
(in Paragraphs RS) 

 
40% 

Thesis statement addresses 
the prompt clearly, makes a 
claim or presents an 
argument, and is arguable.  

Main Points and supporting 
evidence are obvious and 
result in a cohesive product 
that supports the central idea.  

Movement between the main 
points and the evidence is 
organized, clear.  

Transitions are used skillfully. 

Thesis statement meets the 
requirements in a simplistic 
manner.  
Main Points and supporting 
evidence components are 
understandable and support 
the central idea.  
 
Movement between the 
main points and the 
evidence is somewhat 
organized and clear.  

Some transitions are used.  

Thesis can be deduced, but 
it is not explicit.  

Main Points and supporting 
evidence are minimally 
understandable.  

Limited organized 
movement between the 
main points and the 
evidence.  

Some transitions are used, 
but infrequently.  

Thesis is nonexistent.  

Main Points and supporting 
evidence not understood 
and/or are not present.  

Content organization is 
inappropriate   

 
Transitions are ineffective 
or non-existent.  

 36-40 32-35 24-31 0-23 

Expression  
 Audience  
 (Revision Station)  
 
Sentence Structure  

       & Grammar  
 (Grammarly -RS)  
 
 Flow  
 (Revision Station  
 

20% 

Tone and Point of View is 
appropriate to the audience.  

Sentence structure enhances 
the appeal to ethos.  

Grammar and punctuation are 
correct.  

Assignment has been 
carefully revised for flow and 
clarity. 

Tone and Point of View is 
mostly appropriate to the 
audience.  

Sentence structure is 
adequate but not impressive.  

Grammar and punctuation 
are mostly correct. 

Assignment has been 
revised for flow and clarity. 

Tone and/or Point of View 
may not be appropriate. 

Sentence structure 
interferes with the appeal to 
ethos.  

Grammar errors interrupt 
fluent reading.   

Assignment has not been 
carefully revised.  

Tone and/or Point of View is 
not appropriate. 

Sentence structure and 
grammar errors greatly 
impact the appeal to ethos. 

Little evidence of revision.  

 18-20 16-17 8-15 0-7 

Peer Review Suggested Revision Stations  Circled    and Feedback  

Final Grade and Feedback (Suggested Revision Stations for next assignment highlighted) 
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Level 3 Rubric: Incorporating Research 

   
Exceeds Expectations  

 
Meets Expectations  

 
Approaching 
Expectations  

Does Not Meet 
Expectations 

Writing Process  
  
Assignment 
Requirements  

 (Revision Station)  
 

5% 

Student has clearly met and 
followed requirements and  
criteria of the writing prompt.
  

Student has met and 
followed the requirements 
of the writing prompt. 
  

Student has met and 
followed most of the basic 
requirements of the 
assignment.  

Little to no evidence of 
preliminary  
writing/planning. 

5 4 2-3 0-1 
Assignment Requirements:   

Formatting  
General MLA 
Formatting        
 (Revision Station)  
 
Citations  
(Revision Station) 

 
Works Cited  
(Revision Station)  

25% 

 Proper MLA formatting is 
clearly illustrated.  

 
 
 

Citations are formatted 
properly and are inserted 
where needed.  

 
 
 The Works Cited page is 
complete and formatted 
correctly.  

Assignment is largely 
formatted correctly, though 
the text may contain a few 
minor formatting issues. 
 

 Citations are mostly 
formatted properly and are 
inserted where needed.  

 
  The Works Cited page is 
complete and is mostly  
formatted correctly.  

Text contains many MLA 
formatting errors. 
  
There are several errors in 
citation format and/or some 
citations are missing.  

 
    The Works Cited page   
    is missing entries, 
    has extra entries,  
    is not alphabetized or  
    has several formatting  

           errors.  

 Formatting does not follow 
MLA formatting guidelines. 

   
There are no parenthetical (in-
text) citations.  

 
The Works Cited page is 
missing entries,has extra 
entries, is not alphabetized 
or has several formatting  
        errors. 

22-25 20-21 10-19 0-9 

Development  
 Thesis Statement   
 (Revision Station)   
 
 Paragraphs 
(Revision Station)  
 

 Organization  
(Revision Station)  
 
  Transitions 
(in Paragraphs RS) 

 
25% 

Thesis statement addresses 
the prompt clearly, makes a 
claim or presents an argument, 
and is arguable. .  

Main Points and supporting 
evidence are obvious and 
result in a cohesive product 
that supports the central idea. 
 
Movement between the main 
points and the evidence is 
organized, clear.  
Transitions are used skillfully. 

Thesis statement meets 
the requirements in a 
simplistic manner.  
 
Main Points and supporting 
evidence components are 
understandable and 
support the central idea.  
 
Movement between the 
main points and the 
evidence is somewhat 
organized and clear.  

Some transitions are used.  

Thesis can be deduced, but 
it is not explicit.  

Main Points and supporting 
evidence are minimally 
understandable.  

Limited organized 
movement between the 
main points and the 
evidence.  

Some transitions are used, 
but infrequently.  
 

Thesis is nonexistent.  

Main Points and supporting 
evidence not understood 
and/or are not present.  

Content organization is 
inappropriate   

 
Transitions are ineffective or 
non-existent.  

 22-25 20-21 10-19 0-9 
Expression  

 Audience  
 (Revision Station)  
 
Sentence Structure  

       & Grammar  
 (Grammarly -RS)  
 
 Flow  
 (Revision Station  
 

20% 
 

Tone and Point of View is 
appropriate to the audience.  

Sentence structure enhances 
the appeal to ethos.  

Grammar and punctuation are 
correct.  

Assignment has been carefully 
revised for flow and clarity. 
 
 

Tone and Point of View is 
mostly appropriate to the 
audience.  

Sentence structure is 
adequate but not 
impressive.  

Grammar and punctuation 
are mostly correct. 

Assignment has been 
revised for flow and clarity. 

Tone and/or Point of View 
may not be appropriate. 

Sentence structure 
interferes with the appeal to 
ethos.  

Grammar errors interrupt 
fluent reading.   

Assignment has not been 
carefully revised.  

Tone and/or Point of View is 
not appropriate. 

Sentence structure and 
grammar errors greatly impact 
the appeal to ethos. 

Little evidence of revision.  

 18-20 16-17 8-15 0-7 
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Exceeds Expectations  

 
Meets Expectations  

 
Approaching 
Expectations  

Does Not Meet 
Expectations 

Synthesis   
    Title  
 

    Introduction  
     (Revision Station)  
 

    Conclusion  
     (Revision Station)  

 
15% 

 
The Title is creative and 
synthesizes the main point of 
the work.   
 
The Introduction includes a 
Hook, an effective Bridge with 
background for the Claim or 
Thesis Statement.  
 
The conclusion re-explains the 
thesis, tells the audience why 
the topic is important, and gives 
a final clincher (XYZ).   
 

 
A basic Title is present.  
 
The Introduction somewhat 
engages the reader and 
includes background info.  
 
The conclusion is missing 
one of the XYZ 
components.  
 
  

 
The Title is Missing  
 
Introduction is basic and 
does not include adequate 
background info.  

 
The conclusion is missing 
two of the XYZ 
components.  
    

 
The Title is missing  
 
 
The Introduction is missing  
 
 

The conclusion is missing.   

14-15 12-13 6-11 0-5 
Inquiry  

  
Credible Sources   
(Revision Station)  

 
 

10% 

 
The required # of sources are 
credible and have proper 
citations. All information from 
outside sources are cited. 
 

 
One of the required # of 
sources is not credible but is 
from a reasonable source.  
Some information should be 
cited but is not.  

 
More than one of the 
required # of sources are 
not credible. Some 
information should be 
cited but is not. 
 

 
Limited credible sources.  
There is a lack of cited 
information.  
 
 

9-10 8 4-7 0-3 

Peer Review Suggested Revision Stations  Circled    and Feedback  

Final Grade and Feedback (Suggested Revision Stations for next assignment highlighted) 

 

 

  



 xii 

Level 4 Rubric 

   
Exceeds Expectations  

 
Meets Expectations  

 
Approaching 
Expectations  

Does Not Meet 
Expectations 

Writing Process  
  
Assignment 
Requirements  

 (Revision Station)  
 

5% 

Student has clearly met and 
followed requirements and  
criteria of the writing prompt.
  

Student has met and followed the 
requirements of the writing 
prompt.   

Student has met and followed 
most of the basic 
requirements of the 
assignment.  

Little to no evidence of 
preliminary  
writing/planning. 

5 4 2-3 0-1 
Assignment Requirements:   
 

Formatting  
General MLA 
Formatting        
 (Revision Station)  
 
Citations  
(Revision Station) 

 
Works Cited  
(Revision Station)  

10 % 

 
 Proper MLA formatting is clearly 
illustrated.  

 
 
 

Citations are formatted properly 
and are inserted where needed.  

 
 
 The Works Cited page is 
complete and formatted 
correctly.  

 
 

 
Assignment is largely formatted 
correctly, though the text may 
contain a few minor formatting 
issues. 
 

 Citations are mostly formatted 
properly and are inserted where 
needed.  

 
  The Works Cited page is 
complete and is mostly  
formatted correctly.  
 

 
Text contains many MLA 
formatting errors. 
  
  

There are several errors in 
citation format and/or some 
citations are missing.  

 
    The Works Cited page   
    is missing entries, 
    has extra entries,  
    is not alphabetized or  
    has several formatting  

           errors.  
 

  
Formatting does not 
follow MLA formatting 
guidelines. 

   
There are no 
parenthetical (in-text) 
citations.  

 
The Works Cited 
page is missing 
entries,has extra 
entries, is not 
alphabetized or has 
several formatting  
        errors. 

9-10 8 4-7 0-3 
Development  

 Thesis Statement   
 (Revision Station)   
 
 
 Paragraphs 
(Revision Station)  
 
 
 

 Organization  
(Revision Station)  
 
  Transitions 
(in Paragraphs RS) 

 
20% 

 

Thesis statement addresses the 
prompt clearly, makes a claim or 
presents an argument, and is 
arguable. .  

Main Points and supporting 
evidence are obvious and result 
in a cohesive product that 
supports the central idea.  
 

Movement between the main 
points and the evidence is 
organized, clear.  

Transitions are used skillfully. 

 

Thesis statement meets the 
requirements in a simplistic 
manner.  

 
Main Points and supporting 
evidence components are 
understandable and support the 
central idea.  
 
Movement between the main 
points and the evidence is 
somewhat organized and clear.  
 

Some transitions are used.  

 

Thesis can be deduced, but it 
is not explicit.  

 

Main Points and supporting 
evidence are minimally 
understandable.  
 

Limited organized movement 
between the main points and 
the evidence.  

Some transitions are used, but 
infrequently.  
 

 

Thesis is nonexistent.  

 

Main Points and 
supporting evidence 
not understood and/or 
are not present.  

Content organization 
is inappropriate   

 
Transitions are 
ineffective or non-
existent.  

 18-20 16-17 8-15 0-7 

Expression  
 Audience  
 (Revision Station)  
 
Sentence Structure  

       & Grammar  
 (Grammarly -RS)  
 
 Flow  
 (Revision Station  

20% 
 

 

Tone and Point of View is 
appropriate to the audience.  

Sentence structure enhances the 
appeal to ethos.  

Grammar and punctuation are 
correct.  

Assignment has been carefully 
revised for flow and clarity. 
 

 

Tone and Point of View is mostly 
appropriate to the audience.  

Sentence structure is adequate 
but not impressive.  

Grammar and punctuation are 
mostly correct. 

Assignment has been revised for 
flow and clarity. 

 

Tone and/or Point of View 
may not be appropriate. 

Sentence structure interferes 
with the appeal to ethos.  

Grammar errors interrupt 
fluent reading.   

Assignment has not been 
carefully revised.  

 

Tone and/or Point of 
View is not appropriate. 

Sentence structure and 
grammar errors greatly 
impact the appeal to 
ethos. 

Little evidence of 
revision.  

 18-20 16-17 8-15 0-7 
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Exceeds Expectations  

 
Meets Expectations  

 
Approaching 
Expectations  

Does Not Meet 
Expectations 

Synthesis   
    Title  
 
    

    Introduction  
     (Revision Station)  
 
 

    Conclusion   
     (Revision Station)  

 
10% 

 
The Title is creative and 
synthesizes the main point of the 
work.   
 
The Introduction includes a Hook, 
an effective Bridge with 
background for the Claim or 
Thesis Statement.  
 
The conclusion re-explains the 
thesis, tells the audience why the 
topic is important, and gives a 
final clincher (XYZ).   
 

 
A basic Title is present.  
 
 
 
The Introduction somewhat 
engages the reader and includes 
background info.  
 
 
The conclusion is missing one of 
the XYZ components.  
 
  

 
The Title is Missing  
 
 
 
Introduction is basic and 
does not include adequate 
background info.  
 

 
The conclusion is missing 
two of the XYZ components.  
    

 
The Title is missing  
 
 
 
The Introduction is 
missing  
 
 
 

The conclusion is 
missing.   

9-10 8 4-7 0-3 
Inquiry  

  
Credible Sources   
(Revision Station)  
 
 
 
Argument Support  
And Balance  
(Revision Station)  
 
 

25% 

 
The required # of sources are 
credible and have proper 
citations. All information from 
outside sources are cited. 
 
 

Arguments are supported with 
quality and multiple pieces of 
supporting evidence  
 
Both sides of the argument are 
addressed effectively.  

 
One of the required # of sources is 
not credible but is from a 
reasonable source.  Some 
information should be cited but is 
not.  
 

Arguments are supported with 
quality supporting evidence.  
 
 
Both sides of the argument are 
addressed effectively.  

 
More than one of the 
required # of sources are not 
credible. Some information 
should be cited but is not. 
 
 
 
Arguments are supported 
with some supporting 
evidence.  
 
Both sides of the argument 
are mentioned.  

 
Limited credible 
sources.  
There is a lack of cited 
information.  
 
 
 
 
The exploration of 
data, ideas or 
perspectives is 
nonexistent.  

 22-25 20-21 10-19 0-9 
Evaluation 

    
    Voice and  
     Analysis  
    (Revision Station)  

 

 

 

 

 

               10%  

 
 
The source information is 
summarized rather than simply 
quoted. The quotes used are 
impactful, increase the authority 
of the argument and/or are 
important to the argument. 
 
 
Evidence is examined, 
understood, and connected 
back to the argument (Point + 
Support + Explain).   
 
  

 
 
The source information is mostly 
summarized rather than simply 
quoted. Most quotes used are 
impactful, increase the authority 
of the argument and/or are 
important to the argument. 
 
 
Evidence is examined, 
understood, and connected back 
to the argument (Point + Support 
+ Explain).  
 
   

 
 
The source information is 
sometimes summarized 
rather than simply quoted. 
The quotes are integrated 
into the paragraph well.  
 
 
 
Evidence is examined, 
understood, and connected 
back to the argument (Point 
+ Support + Explain).   
 
   

 
 
The source 
information is not 
summarized but 
simply quoted and 
not integrated into 
the paragraph.  
 
 
Evidence is 
examined, 
understood, and 
connected back to 
the argument (Point + 
Support + Explain).   
 nce.  

9-10 8 4-7 0-3 

Peer Review Suggested Revision Stations  Circled    and Feedback  
 
 
 

Final Grade and Feedback (Suggested Revision Stations for next assignment highlighted) 
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Level 5 Rubric: Summative Writing Assignments 

   
Exceeds Expectations  

 
Meets Expectations  

 
Approaching 
Expectations  

Does Not Meet 
Expectations 

Writing Process  
  
Assignment 
Requirements  

 (Revision Station)  
 

5% 

Student has clearly met and 
followed requirements and  
criteria of the writing prompt.
  

Student has met and followed 
the requirements of the writing 
prompt.   

Student has met and followed 
most of the basic requirements 
of the assignment.  

Little to no evidence of 
preliminary  
writing/planning. 

5 4 2-3 0-1 
Assignment Requirements:   
  

Formatting  
General MLA 
Formatting        
 (Revision Station)  
 
Citations  
(Revision Station) 

 
Works Cited  
(Revision Station)  

5% 

 
 Proper MLA formatting is 
clearly illustrated.  

 
 
 

Citations are formatted 
properly and are inserted 
where needed.  

 
 
 The Works Cited page is 
complete and formatted 
correctly.  

 
Assignment is largely formatted 
correctly, though the text may 
contain a few minor formatting 
issues. 
 

 Citations are mostly formatted 
properly and are inserted 
where needed.  

 
  The Works Cited page is 
complete and is mostly  
formatted correctly.  
 

 
Text contains many MLA 
formatting errors. 
  

There are several errors in 
citation format and/or some 
citations are missing.  

 
    The Works Cited page   
    is missing entries, 
    has extra entries,  
    is not alphabetized or  
    has several formatting  

           errors.  
 

  
Formatting does not follow 
MLA formatting 
guidelines. 

   
There are no parenthetical 
(in-text) citations.  

 
The Works Cited page 
is missing entries,has 
extra entries, is not 
alphabetized or has 
several formatting  
        errors. 

5 4 2-3 0-1 
Development  

 Thesis Statement   
 (Revision Station)   
 
 
 Paragraphs 
(Revision Station)  
 
 
 

 Organization  
(Revision Station)  
 
  Transitions 
(in Paragraphs RS) 

 
15% 

 

Thesis statement addresses 
the prompt clearly, makes a 
claim or presents an argument, 
and is arguable. .  

Main Points and supporting 
evidence are obvious and 
result in a cohesive product 
that supports the central idea.  
 

Movement between the main 
points and the evidence is 
organized, clear.  

Transitions are used skillfully. 

 

Thesis statement meets the 
requirements in a simplistic 
manner.  

 
Main Points and supporting 
evidence components are 
understandable and support 
the central idea.  
 
Movement between the main 
points and the evidence is 
somewhat organized and 
clear.  
 

Some transitions are used.  

 

Thesis can be deduced, but it is 
not explicit.  

 

Main Points and supporting 
evidence are minimally 
understandable.  
 

Limited organized movement 
between the main points and 
the evidence.  

Some transitions are used, but 
infrequently.  
 

 

Thesis is nonexistent.  

 

Main Points and 
supporting evidence not 
understood and/or are 
not present.  

Content organization is 
inappropriate   

 
Transitions are 
ineffective or non-
existent.  

 14-15 12-13 6-11 0-5 

Expression  
 Audience  
 (Revision Station)  
 
Sentence Structure  

       & Grammar  
 (Grammarly -RS)  
 
 Flow  
 (Revision Station  

10% 
 

 

Tone and Point of View is 
appropriate to the audience.  

Sentence structure enhances 
the appeal to ethos.  

Grammar and punctuation are 
correct.  

Assignment has been carefully 
revised for flow and clarity. 
 

 

Tone and Point of View is 
mostly appropriate to the 
audience.  

Sentence structure is adequate 
but not impressive.  

Grammar and punctuation are 
mostly correct. 

Assignment has been revised 
for flow and clarity. 

 

Tone and/or Point of View may 
not be appropriate. 

Sentence structure interferes 
with the appeal to ethos.  

Grammar errors interrupt fluent 
reading.   

Assignment has not been 
carefully revised.  

 

Tone and/or Point of View 
is not appropriate. 

Sentence structure and 
grammar errors greatly 
impact the appeal to 
ethos. 

Little evidence of 
revision.  

 9-10 8 4-7 0-3 



 xv 

   
Exceeds Expectations  

 
Meets Expectations  

 
Approaching 
Expectations  

Does Not Meet 
Expectations 

Synthesis   
    Title  
 
    

    Introduction  
     (Revision Station)  
 
 

    Conclusion   
     (Revision Station)  

 
10% 

 
The Title is creative and 
synthesizes the main point of the 
work.   
 
The Introduction includes a 
Hook, an effective Bridge with 
background for the Claim or 
Thesis Statement.  
 
The conclusion re-explains the 
thesis, tells the audience why 
the topic is important, and gives 
a final clincher (XYZ).   
 

 
A basic Title is present.  
 
 
 
The Introduction somewhat 
engages the reader and 
includes background info.  
 
 
The conclusion is missing one 
of the XYZ components.  
 
  

 
The Title is Missing  
 
 
 
Introduction is basic and does 
not include adequate 
background info.  
 

 
The conclusion is missing two 
of the XYZ components.  
    

 
The Title is missing  
 
 
 
The Introduction is 
missing  
 
 
 

The conclusion is 
missing.   

9-10 8 4-7 0-3 
Inquiry  

  
Credible Sources   
(Revision Station)  
 
 
 
Argument Support  
And Balance  
(Revision Station)  
 
 

25% 

 
The required # of sources are 
credible and have proper 
citations. All information from 
outside sources are cited. 
 
 

Arguments are supported with 
quality and multiple pieces of 
supporting evidence  
 
Both sides of the argument are 
addressed effectively.  

 
One of the required # of sources 
is not credible but is from a 
reasonable source.  Some 
information should be cited but 
is not.  
 

Arguments are supported with 
quality supporting evidence.  
 
 
Both sides of the argument are 
addressed effectively.  

 
More than one of the required 
# of sources are not credible. 
Some information should be 
cited but is not. 
 
 
 
Arguments are supported with 
some supporting evidence.  
 
Both sides of the argument 
are mentioned.  

 
Limited credible sources.  
There is a lack of cited 
information.  
 
 
 
 
The exploration of data, 
ideas or perspectives is 
nonexistent.  

 22-25 20-21 10-19 0-9 
Evaluation 

    
    Voice and  
     Analysis  
    (Revision Station)  

 

 

 

 

    Purpose 
    (Revision Station)  
   

 

               30%  

 
The source information is 
summarized rather than 
simply quoted. The quotes 
used are impactful, increase 
the authority of the argument 
and/or are important to the 
argument. 
 
Evidence is examined, 
understood, and connected 
back to the argument (Point + 
Support + Explain).   
 
The purpose of the 
assignment is clearly 
executed. The author has 
taken the intended audience 
into consideration when 
choosing language, tone, and 
style. 

 
The source information is 
mostly summarized rather 
than simply quoted. Most 
quotes used are impactful, 
increase the authority of the 
argument and/or are important 
to the argument. 
 
Evidence is examined, 
understood, and connected 
back to the argument (Point + 
Support + Explain).  
 
The intended purpose of the 
assignment is somewhat 
executed. The author seems 
to have taken the intended 
audience into considerations 
when choosing language, 
tone, and style.  
 

 
The source information is 
sometimes summarized rather 
than simply quoted. The 
quotes are integrated into the 
paragraph well.  
 
 
Evidence is examined, 
understood, and connected 
back to the argument (Point + 
Support + Explain).   
 
The intended purpose is 
only partially executed. The 
language, tone and/or style 
is inappropriate for the 
purpose.  

 
 
 

 
The source information 
is not summarized but 
simply quoted and not 
integrated into the 
paragraph.  
 
 
Evidence is examined, 
understood, and 
connected back to the 
argument (Point + 
Support + Explain).   
 
Little or no attention to 
purpose and audience.  

27-30 24-26 12-23 0-11 

Peer Review Suggested Revision Stations  Circled    and Feedback  
 

Final Grade and Feedback (Suggested Revision Stations for next assignment highlighted) 
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Sample 3: Team-based Learning Quiz 

 

Directions (used for any group quiz) 

Your quiz, covering your assigned reading, will be in two parts: Individual and Group. You 
must complete both parts of the quiz. Grades will be averaged between individual and 
group quiz grades.  

 

1. First, everyone will take an individual quiz online using Canvas during class.   
a. You may use your own notes 
b. You may not use a textbook 

2. Second everyone will divide into assigned groups and take a group of the quiz on a hard 
copy.  

a. After dividing into your groups (4), you will have one hard copy quiz answer sheet 
for your group. 

b. Everyone in the group should have their names on the document 
c. Discuss what the best answer is within your group. Think about what evidence you 

have to back up your answer and make a case for it.  
d. You may turn the document in to be checked by your instructor. You may redo 

incorrect answers for partial credit (time allowing)  
i. Full credit: 10 points per question 

ii. First correction: 5 points per question corrected 
iii. Second correction: 2.5 points per question corrected 

 

Sample Quiz 

Ch. 49 (Norton Handbook) Group Quiz  

1. What types of information do you need to cite in a paper (both in-text and with full end-
citations)? 

a. Quotes 
b. Paraphrased information  
c. Your own experiences  
d. Both a and b 

 
2. In your own words, describe why you would quote something and give an example of how 

to properly format the quote.  
 

3. In your own words, describe why you would paraphrase something and how you would 
paraphrase.  
 

4. In your own words, describe why you would summarize something and note the differences 
between summarizing and paraphrasing.  
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5. Are you allowed to make any changes to a quote for style and continuity with your own 
words?  

a. Yes  
b. No  

 
6. If you are blending quoted words with your own words, you have several options to do so. 

Match the type of option with its definition.  
a.   Used to change or add words to a quote -- can be to show grammatical changes as 

well as clarifying information 
b.   Shows omission of words that were unnecessary for the point being made 
c.   Includes a variety of periods, commas, and quotation marks -- used to show how a 

quote follows a previously stated idea 

Ellipses: _____ 

Brackets: ______ 

Sentence Punctuation: _____ 

7. Which of the following are always unacceptable ways to paraphrase?  
a. Having your words written too closely to the source's wording 
b. Having your sentence structure too closely match the source (only changing words) 
c. Patchwriting: copying from a source and deleting some words, altering grammar, or 

plugging in synonyms for words 
d. All of the above  

 
8. What is a signal phrase? Describe what purpose a signal phrase serves, and give examples of 

signal phrases. 

The following is an excerpt from page 1 of the article, "Students' Right to their Own Language" 
put out by the group, College Composition and Communication, in 1974.  

"We affirm the students' right to their own patterns and varieties of language -- the dialects of 
their nurture or whatever dialects in which they find their own identity and style. Language 
scholars long ago denied that the myth of a standard American dialect has any validity. The 
claim that any one dialect is unacceptable amounts to an attempt of one social group to exert 
its dominance over another. Such a claim leads to false advice for speakers and writers, and 
immoral advice for humans. A nation proud of its diverse heritage and its cultural and racial 
variety will preserve its heritage of dialects. We affirm strongly that teachers must have 
the experiences and training that will enable them to respect diversity and uphold the right of 
students to their own language." 

9. Using the excerpt above, write an example of how you can paraphrase and cite information 
from the excerpt. 

10. Using the same excerpt as above, write an example of how you can integrate a quote from 
this excerpt into your own words using a signal phrase with proper citation. 
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Sample 4: Collaborative Research Project 

Directions: In conjunction with your final essay, you will participate in a collaborative project that asks 
you to research a specific workplace centered topic. This presentation will assess a variety of academic 
skills that are multidisciplinary and that apply to real-world career contexts. Research will be conducted 
both in class and out of class. Some of the skill practiced during this assignment are as follows: 
maintaining group dialogue, group negotiation, information literacy, research integration, ethical use of 
sources, public speaking, academic writing, and presentation creation.  

Requirements:  
 Each group member should retrieve two sources. When using a source during a presentation, 

ensure that you identify it orally. The article “American Salaries” on the O*Net website shows 
that . . .  

 Cite all sources on the works cited page.  
 We will discuss source requirements and source credibility in class.  

 Use a presentation medium (PowerPoint, Presi, Word, etc.). Choose one that will work for your 
audience. Discuss a means that will allow all group members to access the presentation. 

 Include two images on the PowerPoint. Reference these images during the presentation.   
 All group members must speak during the presentation. Negotiate group roles and tasks. Discuss 

research obligations and collaboratively design the presentation.   
 At the end of the presentation project, groups will be asked to evaluate each other’s performance. 

This peer evaluation aligns with Collin College’s 2019 assessment focus.  
 
In class, groups will choose topics and define group roles. Consider the topics we have discussed 
throughout the unit.  
 
Reflection:  

 In addition to the presentation, groups will be asked to reflect on their experience, learning, and 
research process.  

 
In-Class Work Dates: ____________________   __________________   _______________ 

Presentation Date:       ____________________ 

Reflection Due Date:  _____________________ 

Suggestions / Notes for Groups: 
 Should you use Microsoft Word, PowerPoint, or some other platform? Consider your audience.  
 Keep track of your sources; one works cited page is due with all referenced research.  
 When you present your information, announce your source. State the website, article title or report, 

and publication date (if available).  
o You might say something like this: The Forbes magazine website posted an article entitled 

“Manufacturing on the Rise in America.” The article said that . . . 
 If you quote, quote accurately. Acknowledge the source.  
 Discuss what you found interesting, promising, troubling, perplexing, problematic, etc. Feel free to 

expand beyond the a, b, c, d, e, f requirements. Engage your audience.  
 Record notes for yourself. Notes will keep you focused and remind you of the most important points. 

Use the presentation medium to guide your talking points.  
 Everyone in the group should present. Choose your roles, discuss group expectations, and 

define group responsibilities. Choose a system to share group materials.  
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Sample 5: Metacognitive Moments (through phases of an essay) 

Metacognitive Moment Part 1: Preparing for Essay 

Purpose: 

x To engage with writing process frameworks 
x To review assignment criteria for ENGL 1301's Essay 2 
x To practice strategies for addressing procrastination 

Audience:  

x You (focus) 
x Me (assessment) 

Format: Use Google Docs to create the file and use a clear typeface for easier reading 

Instructions: After reviewing the ENGL 1301 Essay 2 assignment explanation, answer the questions 
below 

1. Collect: Answer the following questions:  
o What do you already know about the kind of writing required in Essay 2?  How is 

Essay 2 similar to Essay 1?  How is Essay 2 different? 
o What are your format requirements? Organizational requirements? Research 

requirements? 
o What is the individual component? What is the collaborative component? 
o What questions do you have to clarify Essay 2? 

2. Rehearse: Complete the following tasks:  
o Review both the INRW 0315 and ENGL 1301 schedules (refer to both for 

required assignments). 
o Record all of the Essay 2 due dates (not all of the work being done) and what is 

specifically due.  The goal here is to understand all of the due dates for draft 
writing so you can plan how to complete the task. 

3. Be Kind to Yourself: What kind of high-density fun can you schedule into the completion 
of Essay 2 so that you don't experience burnout? 

4. Reflect:  What might cause you to procrastinate on this project?  How can you address it? 
How will you coordinate with a team to complete the project? 

 

 

Metacognitive Moment Part 2: Reviewing TurnItIn Similarity Report for Essay  

Purpose: 

x To engage with writing process frameworks 
x To review TurnItIn Similarity Reports for edits and revision 
x To practice strategies for revising misattribution 
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Audience:  

x You (focus) 
x Me (assessment) 

Format: Use Google Docs to create the file and use a clear typeface for easier reading 

Instructions: After submitting your individual Essay 2 partial draft and reviewing the TurnItIn Similarity 
Report, complete the following: 

1. What was your Similarity Report percentage? Why? 
2. What areas were highlighted that don't require edits or revision? How do you know this? 
3. What areas were highlighted that do require edits and/or revision?  How do you know 

this needs to be fixed? 
4. Though TurnItIn's Similarity Report doesn't mark this, after reviewing your partial draft, 

do you have page number in-text citations throughout your summary? If yes, explain why 
you did this.  If no, explain why you did not do this (but need to because attribution 
requirements have to have this). 

 

 

Metacognitive Moment Part 3: Assessing Teamwork for Essay  

Purpose: 

x To assess your team's completion of work based on the Collin College Teamwork: Peer 
Review Survey   

x To justify selected scores with concrete evidence 

Audience:  

x You (focus) 
x Me (assessment) 

Format: Download the Teamwork: Peer Review Survey document linked under Purpose and type onto 
the document 

Instructions: Using the Teamwork: Peer Review Survey we will integrate throughout the class, 

1. Complete the rubric for each everyone in the team, including yourself, and provide 
specific examples to support your score decisions based on your work Monday and what 
each team member intends to complete (if you need to, return to your Teamwork Pledge 
from Monday). 

2. Answer: What has your team done well to collaborate on Essay 1?  What areas could use 
improvement? 
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Sample 6: Assessing Students as Authors (Two Day Sequence) 

First Day of Assessment 

Assessment Part 1: Grading Sample Papers 

Curate a small collection of sample papers, such as anonymous submissions from previous semesters. 
This phase is not meant to be a peer review. Students will feel more free to give critical feedback if they 
know they will not hurt the feelings of someone in class. Give students access to sample papers. Give 
students a checklist/rubric. They should work in small groups to evaluate the writing of student authors. 
This assignment should come after lecture/discussion on reading and evaluating writing of authors.  

Directions: Use the following checklist to assess the sample student papers.  

- Work in groups to discuss how well the students achieved the writing goals 
- Assign points for each category  
- Present your justification for the grade you assigned the paper. Use quotes 

and details as evidence for your justification. 
 

Assessment Part 2: Group Discussion of Sample Papers 

Manage a large group discussion wherein each group presents a synopsis of their sample paper, the 
grade they assigned the paper, and a brief explanation of their reasoning. Ask them to assess what the 
student authors could have done differently. After each group has presented their sample paper, ask the 
class to reflect and create a brief “to do” and “don’t do” list. “To do” list items may include: discuss all 
required sources; use quotation marks and citations for direct quotes; etc. “Don’t do” items may parallel 
the “to do” list: don’t forget a thesis statement; don’t forget a works cited list; don’t leave out evidence.  

 

Second Day of Assessment 

Assessment Part 3: Use the checklist to assess your own paper 

After students have practiced evaluating anonymous papers and created their lists of reminders, they 
should apply what they learned. This 

- Evaluate how well you have achieved your writing goals 
- Assign yourself points in each category 
- Write a justification for the grade you assigned yourself 

 Use evidence from your paper for each category 
 Note if you intend to improve a category  

 

Give students time to make corrections on their own writing after reviewing their papers.  
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Sample 7: In-class Writing 

Note to Instructors:  
In preparation for the in-class essay, typically have students do the following— 

x During class, we talk about reading strategies (pretty standard stuff…” students, please locate 
the thesis of the article…consider reading the text aloud”).  

x After the brief lecture, I read the article aloud in class (I’ll also point out interesting facts about 
the reading). I really want students to “hear” the text (for me…at least…reading aloud helps me 
better understand a text).  

x Next, I assign a simple note-taking activity for homework. Students are asked to outline the 
reading (assignment locate in the “Homework and Weekly Writing Activities” attachment).  

x In the next class period, students use their notes to write a brief 150 word summary of their 
outline (assignment locate in the “Homework and Weekly Writing Activities” attachment). I 
usually give students about 10 minutes to complete the assignment.  

x Last step--after the students complete the writing activity, I ask them to share their notes over 
the reading in groups (assignment also attached to this email). I usually give students about 10-
15 minutes here.  

x Last...last step—we talk about their group notes as well as the reading in class.  
  
At this point, students have generated a lot text over the reading. They should also (in theory) have a 
better understanding of the text. We typically won’t do this for each reading (it’s pretty time-intensive). 
I just use this sequence to model reading and note-taking strategies for students. The expectation here 
is that student will practice some elements of this w/the other assigned readings.  
  
 
Directions for Students: 
 
Synopsis of the Task 
Paper 3 involves one very special component, which has a number of implications: it will not be a 
"paper," but, rather, it will be an "essay examination" over readings. Specifically, it will be the "in-class 
hour exam" genre-somewhat distinct from the "take-home exam" and "final exam" genres we will be 
doing later in the term. The essay exam should be the equivalent of three to four pages of typed copy. 
 
Contextual Matters  
Essay examinations are a primary genre, a fundamental means by which college students tell their 
professors what they know about a subject area. As such, exams are a rhetorical activity: you have a 
specific audience (your instructor), a specific purpose (to convince your instructor that you know the 
material), and a specific topic. 
 
As a rhetorical genre, the essay exam is somewhat different from the discourses we have worked on this 
term; in short, I will approach it as a separate genre with characteristics all its own. We'll be working on 
looking at these characteristics in class. 
 
A special contextual consideration on this assignment is that it will involve an audience that already 
knows the discussion and the readings. What this means in terms of features will be one of the issues 
we discuss in our class work on essay exams. 
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Readings 
x Stephen King - "Why We Crave Horror Movies" (handout) 
x Tim Dirks - "Horror Films" (handout) 
x Stanley Solomon - "The Nightmare World" (handout) 
x CBS Sunday Morning – “Horrors!  Why scary movies thrill us” (YouTube video) 

 
Special Concerns  
You may bring one page of notes to the exam that you wish.  However, you may not bring a rough draft 
or any drafted material. 
 
When you arrive the day of the exam, you will receive a sheet that will have a question to prompt your 
essay. (I will be providing you will some strong hints before that time as to what you can expect to be 
asked to write about.)  
 
If—for some serious reason—you miss the exam, please contact me within 24 hours with a written 
request for a makeup examination.  If you simply miss class and don’t contact me, I won’t let you do a 
makeup. Without a makeup, you get no credit for the assignment.   And, if you note in the syllabus, you 
must do all 5 writing assignments this semester to pass. 

YOU MAY:                                                        YOU MAY NOT: 

x Use your assignment sheet                               Talk to each other 
x Use your 1 page of notes                                  Ask for help with the paper 
x Use your articles                                               Miss class on exam day 
x Use a dictionary or spell check                         Bring a rough draft 

Composing Process 
The fact that an essay exam is done in class in a short stretch of time is not a reason to ignore the 
composing process entirely.  Instead, the essay exam has a composing process all its own, involving, in 
part, your before-class preparation on the articles involved.  Therefore, as noted earlier, you may bring 
with you to the exam notes, as detailed as you please, on the articles. 
 
Evaluation Criteria  

x Do the contents of the exam actually respond to the question asked? 
x Are the contents specific and extensive enough to be convincing-i.e., to convince me that the 

writer has actually read and understood the readings? 
x Does the essay make sense? 
x Is the essay organized clearly enough so that it makes sense and can be read quickly? Does it 

have an introduction that makes contact with the question asked? Does the introduction clarify 
the direction of the rest of the essay? Are there easily-found sub-sections to the essay? 

x Is the tone appropriate for an academic audience? Is it too informal? 
x Are there serious grammatical or spelling problems that interfere with reading and reflect 

poorly on the writer? 
 
Important Dates: 

x We will watch the film on DATE  
x We will take the in-class essay exam on DATE 
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Sample 8: Multimodal Writing Assignment 

Purpose: Your purpose is to start working on one of the research questions you generated 
through asking questions. You will create an informational pamphlet or brochure about the 
research topic of your choice. You must find and use appropriate evidence, research, and 
design to support your claims. 

Focus: In this project, you will select a topic that you think a specific audience would like to 
know more about. It should be a timely issue that would resonate with people involved in the 
community to which the topic is relevant. 

x The topic should be narrow and focused enough to investigate for this assignment. For 
example, nutrition-related diseases is too broad a topic and could be a book instead of a 
pamphlet. Instead, you might want to focus on one nutrition-related disease in particular. 

Additionally, you need to write a brief reflective analysis of the text you create addressing the 
following areas: 

x Description: how did you compose your text? What are the different parts and why did you 
choose them?  

x Context: what academic disciplines background your texts? What prior did you have and 
what does your audience need? What other contexts shape your text?  

x Analysis: given the context and the components, how well does your text succeed in 
achieving your goals? What are the messages your text delivers? What other ways might 
you consider your text (in)effective?  

You will need to cite your sources and include them in an MLA or APA works cited page, so that 
if the reader wishes to read for more detailed information it will be available to them. 

What you turn in: 

x You will need to upload the final version of your pamphlet (6-panel display) to the 
assignment listing on Canvas.  

x You will need to turn in a written analysis of your text. You may put your works cited on 
this document. 
o You will need to include at least two sources to use in your work. 

You will present your pamphlet to a small group of 3-4 people who will give you feedback for 
you to consider as you forward with the next phase of the project.  

Additional Information: 

Finding Articles for the Final Project: Articles can be found in many different places including 
journals, magazines, newspapers, and websites. Popular journals, such as Scientific American, 
are aimed at the general public. The articles are written by journalists, who have consulted with 
experts, to be accessible by the public. Peer-reviewed journals contain articles written by 
experts aimed at experts. The reader is expected to know the basics on the topic covered in the 
article. For this project, you can focus on popular journals, magazines, newspapers and 
websites. 

Literacies you will use: 
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x Traditional: You must read and write text 
x Visual: You must think of the design of this text in terms of how you arrange your sections 

and use visual aids 
x Disciplinary: You will be writing a text that fits within a particular field of study and using 

related articles 
x Academic: You must understand that this assignment will affect a portion of your grade. You 

must understand that this style of writing is appropriate in some academic disciplines but 
less so in others. 

x Computer: You must know how to use a computer to type and format your document. You 
must know how to use relevant software. You must understand how Canas assignment 
submissions work. 

Grading Scale: 

An “A” paper will: have effective headings and subheadings, use relevant background 
information, use precise details and terms, demonstrate a good understanding of a 
problem/solution, present current research, explain the relevance of the topic to the public, 
make use of effective graphics/visual aids/charts, include works cited in APA or MLA style, and 
use clear, effective, and edited grammar and punctuation. 

A “C” paper will: use somewhat effective headings, have background information that may not 
clearly tie to the point, have an unclear problem/solution, use outdated or insufficient research, 
makes the point somewhat relevant to a general audience, doesn’t use graphics/visual 
aids/charts, does not correctly cite sources, grammar and punctuation errors may hinder 
meaning. 

An “F” paper: will not be thoughtfully organized, have little connection to either background 
information or relevant research, does not connect the information to be meaningful to the 
public, does not use sources, little thought is paid to editing for grammar and punctuation. 

Points to begin an outline for your paper: 

x Title of your pamphlet: 
x Description of your topic: 
x Background information: 
x Latest research (5-7 key points): 

o Relevant statistics 
o Data 
o Charts 

x Solutions/resolutions/actions people can take:          
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Sample 9: Language Texts (multimodal) 

Part 1: Understanding Texts 

Introduce and discuss first shorter, multimodal text in class. Give students a chance to respond.  

Watch: "3 Ways of Speaking English"   

Respond: Re-watch the TED Talk, "3 Ways of Speaking English" (Lyiscott). As you watch, write 
down 5-10 quotes or phrases your think are interesting and jot down why you think they are 
interesting, intriguing, and/or thought provoking. 

Introduce and discuss next, longer, more difficult text. Give students a chance to read, respond, and 
discuss.  

Read: “Students’ Right to Their Own Language.” 

Respond: After reading “Students’ Right to Their Own Language,” write down your overall 
reaction to the reading. Then, write through your answers to the next questions. What are some 
key points or quotes that stood out to you, and why did they stand out? How did this reading 
compare with Lyiscott’s talk? What does it mean to have professional writers and academic 
professionals use and support many different varieties of English? 

Respond: What experiences have you had with language diversity? Have you ever felt your use 
of language or dialect was noticed, commented on, and/or disrespected? Have you ever 
noticed, commented on, and/or disrespected another’s’ way of communicating? This is your 
time to be self-reflective. 

Part 2: Set Up for Analysis 

Assignment: 

Use the chart below to begin building a comparison of the language diversity texts we will read for class.  

For each of the three texts listed, you need to provide a summary in one column and then details and 
quotes in the next column.  

Text Title and Author Summary of the text Different points and quotes 

“3 Ways of Speaking English by 
Dr. Jamila Lyiscott  

  

“Students’ Right to Their Own 
Language” by CCCC 

  

“Who Or Whom? Who Cares.” 
by Lane Greene 

  

 

Turn in your chart on Canvas after you have finished filling in the information for the three texts. Keep 
your chart handy, though, as we will continue to use it later on. 
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Part 3: Synthesizing Solutions 

Language Varieties Paper 

For this paper, you will be composing a traditional-style academic essay. You will compose a thesis, 
organize your ideas into paragraphs, and edit your language to be clear so no grammar issues get in the 
way of understanding the point. 

The topic of the paper is language diversity. We have read/listened to a variety of texts on the topic, 
proposed sample theses, and written sample papers as a group. Your job now is to write something 
individually that captures your opinion on the subject of language diversity. 

While your overall topic is language diversity, think about how you might narrow that down. You can 
focus your thesis and your overall writing by choosing an aspect of the larger topic. You might think 
about: immigration, employment, education, stereotypes, bilingual/multilingual experiences, being a 
member of society, or the evolution of language over time, or something else. Choose a sub-topic you 
think is interesting, and tell the class why is interesting and important.  

Your audience is your professor and your classmates. Like last week, take time to generate ideas and use 
the prewriting activities. Organize your ideas into academic paragraphs that present evidence (see next 
mini lesson). Focus your writing with a clear thesis statement, and clear topic sentences for your 
paragraphs. Provide in-text citations for your sources: author name and page number if there is one. 
(Lyiscott) (CCCC #) (Greene) or write/attribute the author name in the sentence. Make sure you 
reference and apply all three sources from your chart! 

Within the parameters, you still have the freedom to make the paper your own! Be creative, expressive, 
and experiment with ways of communicating your ideas in writing or multimedia.  

You may earn credit for any combination of criteria on the attached checklist (10 points for each 
category up to 110): 

Criteria Points 
Possible 

Have a compelling introduction: present a good reason for writing and a clear thesis 
statement that answers the question you are focusing on.   

10 

Organizing your paragraphs into an order that makes sense with clear transitions 10 
Development of ideas within paragraphs: use examples and/or quotes to make your 
paragraphs specific. Use TEA: topic, evidence, analysis 

10 

Uses appropriate, clear, and precise language and wording: complete sentences, no 
mechanical errors that impede understanding, not overly wordy 

10 

Using evidence from and analyzing “3 Ways of Speaking English” by Jamila Lyiscott 10 
Using evidence from and analyzing “Students’ Right to Their Own Language” by 
CCCC 

10 

Using evidence from and analyzing “Who or Whom? Who Cares.” with Lane Greene  10 
Using evidence from and analyzing another reliable source  10 
Using evidence from and analyzing your own experiences 10 
Visit the writing center to work on your paper 10 
Compose your discussion using audio-visual elements. (Compose an interesting video, 
for example). 
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Sample 10: Reading and Writing Outlines 

Reading: Making an outline from reading 

Instructions--in a word processing doc, I want you to outline the main arguments from “Title of 
Article.”  When you're done, upload your work to our INRW course. Your outline should include the 
following sections: 

x General Notes (outline of the author and text)-- 
o Author's name 
o Publication date 
o Significance of information  
o Note to self--how the information relates back to paper 1 (aka…why did Dr. A assign this) 

x Simple Outline-- 
o Thesis statement--copy and paste the main thesis statement into this article.   
o Major supporting point#1--state a supporting point here.  Make sure your response is 1-2 

sentences.   
o Major supporting point#2--state a supporting point here.  Make sure your response is 1-2 

sentences.  
o Major supporting point#3--state a supporting point here.  Make sure your response is 1-2 

sentences.  
o Major supporting point#4--copy and paste a quote from the reading here.  The quote should be 

1-2 sentences long.   
x Brief Summary--in your own words, summarize the main point of the text.  Your response should be 

about 3+ sentences here.   
x Issues and Keywords-- 

o State any questions that you would like to ask me about this reading or the assignment.   
o List any keyword that you found interesting in the text.  

Suggestions 
x Keep your notes short and sweet (i.e. 1-2 sentences…just enough to refresh your memory) 
x Include direct quotes from the readings (so you don’t need to search for quotes during the exam) 
x Once again…don’t overwhelm/overload your notes.   
x Create outline for both types of questions.   

 

Summarizing and Preparing to Write: 

Weekly Writing Assignment:  Where’s Brayden? 

Brayden missed class the other day and didn't have time to read "Title of Article." Your professor has 
tasked you with getting Brayden caught up with reading. My question—could you please tell Brayden 
what the article is arguing and then whether or not he should agree or disagree with it? Try to shoot for 
150+ words.  

Pro-tip: Your audience here is Brayden (not me). Feel free to use your "normal" writing voice w/this 
assignment (ex. slang/metaphors/jokes).  
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Writing: Planning an outline to write 

Introduction   

Restate Prompt question into thesis statement. 

Discussion Section #1 

x Topic Sentence (clearly state def.) – One purpose of horror  
x Quote from research  
x Example from movie  
x Explain how film fits purpose 

Discussion Section #2 

x Topic Sentence (clearly state def.) – A second purpose of education is  
x Quote from research  
x Example from movie  
x Explain how film fits purpose 

 
Conclusion  
 

x Summary of points in paper  
x Connect to the larger issue 

 

 


