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Exploring Service-Learning Models: A Need for Creating a Comprehensive Process 

Diagram Specific to Service-Learning in Psychology 

 Service-learnimg (SL) has been incorporated into my psychology courses for over 

8 years, being offered both as an option and also as an integral, required component; as in 

my Service-Learning Philanthropy Course (2004).  “Service-learning challenges students 

on multiple levels in a manner that conventional classroom instruction does not. By 

providing students a forum to explore their environment via a reasonably safe, 

institutionally-constructed service experience, faculty can facilitate a student’s ability to 

make meaningful connections between what sometimes may seem like arcane theories 

and definitions to events that occur in their local community that may conversely seem of 

more immediate import. Through the concrete experience of service, students engage in 

active experimentation, application of abstract concepts and reflective thought to better 

understand the relevance of not only course material, but of being a part of an educated 

citizenry,” (O’Loughlin-Brooks & Smith, 2011).  

When first engaging service-learning pedogogy,  I scoured the literature for 

direction and information regarding how to structure my course and also in order to learn 

best practices from other SL faculty.  For educators eager to take on a service-learning 

course, there is a plethora of research for review, along with in-depth examples.  

However, the SL literature specific to psychology appears to be relatively 

underdeveloped.    
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Many general examples of SL Models can be found in the research, such as these: 

         

 

 The aforementioned models, Venn diagrams and others may be adequate visual 

examples to depict the holistic viewpoint of the service-learning experience, yet 

discipline specific process diagrams could provide an enormous benefit to faculty first 

embarking on service-learning.  A  comprehensive visual of SL in psychology could 

provide  “a quick understanding of the entire process” (Buzan & Buzan , 1996).  Visual 

models illustrate hierarchy of ideas, allow for quick interpretation and aid in visualizing  

 

http://www.google.com/imgres?q=model+of+service+learning&um=1&hl=en&safe=active&sa=N&biw=1042&bih=644&tbm=isch&tbnid=i2yMJe939z4eAM:&imgrefurl=http://studentaffairs.uncg.edu/svl/about/&docid=VNkL6vdiJaGM8M&imgurl=http://olsl.uncg.edu/svl/wp-content/uploads/2009/09/svlmodel.jpg&w=900&h=476&ei=goaTT47KKcGU2AX-mZjrBA&zoom=1&iact=hc&vpx=71&vpy=217&dur=1686&hovh=163&hovw=309&tx=154&ty=31&sig=113962813900162713975&page=1&tbnh=92&tbnw=174&start=0&ndsp=16&ved=1t:429,r:0,s:0,i:72
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outcomes. Ideas can often be grasped much more rapidly with a visual model than by 

“reading them in an article or book” (Martin, 2012)                   

 For example, psychology SL enthusiasts could view the hierarchy of the 

experience; depicting service learning from the development of relationships with 

specific community partners to applying critical thinking skills and academic knowledge 

to reflection.  To an instructor new to service-learning, “where to start” can be quite 

intimidating.  Flipping through pages and pages of documents in order to even 

conceptualize the process is not satisfactory.  Hence, with this sabbatical, I sought to 

create a comprehensive visual model specific to SL in psychology that could potentially 

be adapted for utilization across disciplines. 

Procedure 

Review of the literature and peer input were salient in the development of this 

process diagram for faculty use.  SL faculty in psychology from around the country were 

solicited for best practices, design, implementation and assessment information.  At the 

onset, I tried a “cold call” method via email and telephone petition.  This technique did 

not prove useful, given the fact recommended lists were outdated and response rates were 

low.  I therefore relied heavily upon known experts in SL, frequently cited psychology 

faculty active in SL, and SL colleagues for the major components of my diagram.  The  
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literature, specifically Howard's 10 Principles of Good Practice for Service Learning 

Pedagogy, and the SL Faculty Handbook (University of Florida), were weightily 

referenced when constructing the process diagram.  I was also inspired by the “Schematic 

Overview of the DEAL Model for Critical Reflection,” supplied by Ash, Clayton, and 

Moses in 2007.  Nonetheless, throughout my sabbatical I remained cognizant of other 

opportunities which might enhance the developmental process, such as regional 

conferences and psychology specific teaching symposia. 

Conferences Attended  

On January 3-6, I was privileged to attend and present at the 2012 NITOP 

(National Institue of Psychology) conference. This conference is well known as a venue 

for “teachers of psychology at two- and four-year colleges, universities, and high schools, 

who wish to explore new ideas that will enhance and broaden their teaching skills” 

(NITOP, 2012).    

During the conference, I was able to hear Victor Benassi, PhD from the 

University of New Hampshire speak on “Infusing the Science of Learning into 

Psychology Curricula: Design, Implementation, and Assessment.” Dr. Benassi supplied 

multifaceted insight into the course construction process, while providing clear examples 

that would directly facilitate the creation of my diagram.  

 Also, at NITOP, my colleague and I presented at the PIE (participant idea 

exchange) “Learning Communities in Psychology: An Exploration of Successful  
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Discipline Pairings.” This presentation afforded the opportunity to network with faculty 

from around the country and initiate conversation regarding service-learning and learning 

communities.  Several faculty in attendance were embarking on SL courses, which 

allowed for brainstorming and discussion of the relevance and viability of a structured 

visual.      

On April 12-14
th

, I attended the Southwestern Psychological (SWPA) Association 

annual convention held in Oklahoma City, Oklahoma.  At SWPA, I attended two sessions 

specifically related to service-learning.  The first poster presentation was titled, “Service-

learning: The Hurricane Action Team (H.A. T) Project,” (Cervantes, Licona, Davis, 

Huerta & Cox, 2012).  The other presentation discussed, “What distinguishes volunteers 

from non-volunteers?” (Kroska, Kraft, & Pressman, 2012).  Both of these presentations 

provided an opportunity to view active service-learning in psychology while also learning 

more about characteristics specific to individuals who engage in volunteerism.  

Model Construction 

 I chose to construct a process diagram in order to depict a visual representation of 

the SL process and support the “understanding of the process as it moves from point to 

point” (Niedzwiecki, 2012).  Throughout the building process, I solicited feedback from 

faculty colleagues, and in this report I have supplied critique excerpts from Terry 

Hockenbrough, Ph.D., Director of the Center for Scholarly and Civic Engagement at 

Collin College and from Regina Hughes, Collin Psychology Professor and former Collin 

Director of the Center for Scholarly and Civic Engagement: 
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“I like the layout and the progression of the model. I have a few observations and 

have made the following notes as you requested.  

Under Pre-Course Planning 

As this is a faculty model for Service Learning in Psychology, it would be 

awesome to add a few details specific to psychology, pulling from your own 

experience and projects.  (i.e. what specific discipline specific course objectives 

are singled out through the SL project... example...identification of the grief 

cycle...or stages of  emotional development...) and then follow that example all 

the way through your diagram as an application or example of the model. 

  

Under Desired Outcomes 

Under student you might want to add career exploration and development 

Under faculty you might want to add their contribution (through service, research, 

etc) and course retention.   

  

Under Academic Institution, you might want to change "graduate" to 

"complete".” 

  

  Terry Hockenbrough, M.P.A. 

Director of the Center for Scholarly and Civic Engagement 

thockenbrough@collin.edu 

 

“Most of the diagrams I've seen are either of a pyramid (as in Zlotkowski's 

Service-Learning pyramid) which speaks to the process of institutionalization of 

the pedagogy and the Venn diagram often seen associated with the stakeholders.  

Having said this, I look to the last column and think you should add a brief list of 

Community Partner outcomes since they are typically listed as a major 

stakeholder along with students, faculty, and academic institution. (The pdf I 

enclosed offers some outcomes for your review). Also, the very last bulleted list 

of outcomes relevant to the Institution: for the sake of language consistency, I 

suggest you change "students more likely to graduate" to "increased student 

graduation rates". You might also consider adding citations for some of the 

outcomes? 

This appears to be quite original in its presentation as I've not seen a diagram in 

the current literature that represents the process as you've laid out---good work, 

my friend!” 

Regina M. Hughes 

Professor of Psychology 

Collin College 

rhughes@collin.edu 

mailto:thockenbrough@collin.edu
mailto:rhughes@collin.edu
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Feedback from faculty colleagues was considered and appreciated when fine-tuning the 

final diagram.  Infusing examples from faculty, information gained from the literature, 

and also conference participation yielded the Faculty Model for Service Learning in 

Psychology below:  





EXPLORING SERVICE-LEARNING       9 

Benefits 

 Listed below are the projected benefits from this sabbatical experience: 

• Faculty will benefit from a strong visual in order to conceptualize the dynamics of service-

learning in psychology. 

• Connecting with instructors from around the country should open doors for future 

collaborative partnerships. 

• Creation of the SL Process Diagram might facilitate direction and ideas for the integration of 

service-learning in psychology. 

• Working with the Collin CSCE (Center for Scholarly and Civic Engagement), there is 

anticipated utilization and adaptation of the SL Process Diagram across disciplines. 

• For me, personal enrichment and dissemination of knowledge in the classroom and 

beyond (conferences, publications). 
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